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A. BOCIAL BCIENCES AND RESEARCH ON ADULT EDUCATION PARTICIPATION
(RAEP) 3 WHAT DATA TO LOOK FOR AND HOW TO INTERPRETATE THEM?

A.1. WHY SOME ADULTS PARTICIFATE AND SOME DO NOT. PRESENT
SOCIETY, CULTURE, EDUCATION AND LEARNING WHERE PARTICIPATION/NON
PARTICIPATION ARE HAPPENING. '

A.1.1. Information society and explosion of participation.

We are not any more in an industrial society neither in a
postindustrial society. We already are in an information society
(Castells 1994 ). The key of industrial socjeties were mathaerial
resources like energies (first, coal, then electricity). Now the
key is the selection and process of the clue information. So,
activities linked to that are quickly emerging.

AE provides possibilities to select and process such information
in diferent areas of social like: labour market, social life,
cultural activities. That is the main cause of the present
explosion of participation in AE we are discovering in our
researches. -

A.1.2. Dual society and gap betweean participants and non
participants.

Informationic technologies are provoquing the concentration of
stable jobs in part of the workers and the exclusion of the
majority of humanity outside the borders of information society
(Gorz 1983; Offe 1984/1992; Habermas 1983/1988) . That process is
creating two dangerous sffects: a) A gap between powerful and non
powerful countries; b) A gap between upper sectors of society and
those who are getting excluded. Wars, racism and other threatens
to humanity are challenging the living together in society.

AB is a part of the society. On the one hand, it is contributing
to such dualization of information society when the explotion of
participation is concentrated on those culturally priviledged. On
the other hand, it is trying to make a contribution to the
solution of the social problems created for such dualization. In



each of our practical or theoretical practices we are fostering
one or the other process depending of the orientation of our

activity.

A.1.3. Close cercle of cultural inequalities and gap between
participants/non participants as .a key factor of social
exclusion.

Adult participation in courses is giving more to those having
more and is giving less to those having less. Such close cercle
of cultural « inequalities is enlarging the gap between
participants and not participants. The new information society
gives priority to certain knowledge and cultural practices which
are inequaly distributed through discriminating criteria like
social group, gender, age or ethnicity. Privileged sectors decide
what should be considered as valuable culture, in such a way that
nonpriviledged people lack that culture. There is an
intensification of cultural mechanisms of distinction (Bourdieu
1979) for keeping social status. The ethnocentric idea of the
existence of different levels of culture (Baudelot 1989) was
already overcome in the first times of the United Nations by
discourses saying there are not superior and inferior cultures
but different ones (Lévi-Strauss 1952/1967), all of them valuable
(Scribner 1988). '

AR tend to follow this process of distinction. Most provisions
are grounded on conceptions of culture of priviledged sactors,
what leads AE to focuss on those who already participate. That
orientation makes an exclussion of large sectors of population
provoquing an increasing of cultural inequalities, instead of
diminishing them. When AE changes this cultural exclusor offer
focussed on participants to an offer coming from the cultural
diversity of the community, focussed also in non-participants,
theres is an important overcoming of such axclussion and the
participation of greater number of people.



A.1.4. Exclusor interpretations: deficit and ethnocentrist
assumptions.

Deficit interpretations and theories loock at not priviledged
adult as having deficits: lack of knowledge and competencies,
lack of motivation to participate. Such conservative view
laegitimates present social exclusion and close cercle of cultural
inequalities blaming nonparticipants for their lack of
motivation.

4
Those deticit theories are also atnocentrist bacause

international comparisons between countries and cultures (with
the standars of dominant ones) conclude superiority of
competencies and motivation in "more developed ones”.

A.1.5. Transformative interpretations and how to get
participation of traditional non participants. '

Social Sciences contribute to the research by giving elements for
the analysis of what data to look for and how to interprete them:
participation/non-participation processes are determinated by
social dualization and the close cercle of cultural inequalities.
Because of this social processes there must be a change of the AE
provision in order to increase social participation.

People is already motivated for participation. When we breake the
assumption that non-participants have a lack of motivation to
participate, AE gets a much greater number of participants and
more variety of them. Starting from the base that they would
participate if we communicate with them in order to find the
offer that fit their needs, the focuss should not be how to
motivate them but how to f£ind the right offer. In general, it is
necessary to change AE orientation of provision to be able to
join people motivation and increase real participation.



A.2. COMBINATION OF QUANTITATIVE AND QUALITATIVE METHODOLOGIES

A.2.1. Contributions for combination of quantitative surveys with
gualitative studies grounded on critical communicative approaches

Critical research in AEP has the intention of being one
contribution more to the fight against cultural exclussion.
Taking into account objective, subjective and social worlds, we
are trying to collaborate with governments, social iniciatives,
professionals and participants who want to improve the field of
AE. *

Quantitative research based on theories of deficits have
consequences of cultural exclussion. This positivist approach has
been overcomed by interpretative one with the introduction of
qualitative methodologies. Research on Participation in AE should
not be restricted to quantitative surveys about who are
participating or not, because our intention is to interprete
reality and also to transform it, and for this there is a neead
for combination of both quantitative and gqualitative
methodologies. '

This combination is the consequence of two considerations: on one
hand, the priority given to interpretation and the choice of the
best methodology in each case and, on the other hand, the present
necessity of having the quantitative data for the
characterization of the social importance of cultural
participation and nonparticipation.

In order to test the validity of our AEP questionaire and
determinate what Xxind of information is provided by this
instrument, we did an exhaustive analysis of that process: what
data we get from the interviewed persons and which are the
distortions to communication.

The CONTRAST analysis consisted in the following process:
a) to pass the questionaire as if it was a real survey situation.
There were choosen different typology of persons, specially low



schooled people because this sector is the most important in a
study in the AE field;

b) to make afterwards an interview with each person stablishing
a dialogue with the person;

c) to make a transcription of each interview and analyse the
information founded contrasting with the information got through

the questionaire.

There were found many interesting conclusions which corroborate
that in the study on AEP we cannot have a quantitative survey as
the unic source of data because we loose a rich part of
information specially relevant for the subject:

- Our questionaire and questionaires in general are made with
elaborated linguistic codes and far from the language people use
in the daily life. Our gquestionaire consist in many items created
by researchers (we, researchers, have academical background) so
what we get are not the actors' interpretations.

- Persons with a schooling background have advantages when
answering the questionaire because they are more used to be in a
test situation.

- This kind of surveys aexclude information from functional
illiterate persons so it gives a partial description of reality
of participation and non participation that excludes those pecple
more suitable to engage AE.

After our analysis we can conclude that quantitative can give us
a description of the context and structural conditions and, from
a communicative critical approach, qualitative methodology
contributes to de study of subjectivities and it gives
information about intersubjective relations among individuals, as
well as those motivations and deterrents they have.

For instance, wvhen we only have gquantitative data in AEP
research, if ve interprete them from theories of deficits, the
conclusion it happens to be: people with low schooling levels are
not motivated to participate; then, we should motivate thenm.



Through qualitative research, those people demonstrate us how our
offer exclude them from participation. Then, the conclusion is to
make our offer available for them.

In order to have a complete description of reality it is
necessary the combination with qualitative methodology based on
communicative situations of dialogue and get the interpretations
of those commonly cultural excluded.

A.2.2 Critical communicative approach for research of the issue
of AEP: gatherings, daily life stories and cases studies.

A new orientation of qualitative research has been created by the
join together of four kinds of theoretical work: a) review of the
most usual methodologies in qualitative research and the most
represantative literature in social sciences; b) reflexion on
both activities from a study focussed on those sectors of
population culturally excluded which consider this people as
parsons who are not "cultural idiots"™; c) discovering that, in
the new information society, wve should look for the most
determinant factors for cultural participation or non
participation in the people daily life, from their permanent way
of interprete and build it; d) the permanent corroboration of
researchers ontological assumptions are not more complex than
those that we impute to actors.
a) We found important differences among the most usual
methodologies in qualitative research and the present
literature in social sciences. Since Goffman developed tha
dramaturgic action or Garfinkel the communicative one, there
have been contributions like the Theory of Communicative
Action of Habermas, the Structuration Theory of Guiddens,
the Scribner studies on Practical Intellingence and other
that have given a new dimension to social sciences. They are
the base of qualitative methodologies. Unfortunatelly,
sometimes instead of taking the orientation towards the
incorporation of these improvements there has been a
tendence to confusion  with other statements 1like
structuralists (or lacanian psycoanalist-structuralists) and
poststructuralists ones which, in one hand, ars in



contradiccion with the ethnomethodologycal approach and, in
the other hand they are already overcomed by social
sciences.

b) Social research is in permanent danger of
instrumentalization of persons and of not taking into
account they are individuals who interprete and build their
lifes. This danger increases with persons culturally
excluded. Qualitative research has taken important steps in
the consideration of these persons as actors who have
interpretations of their situation and who are not "cultural
idiots".* However, in the usual methodologycal development
itself there can be seen a deep presance of deficit theories
that lead to say that these persons do not know how to build
a debate. This methodologycal development must be replaced
from concepts (like practical conscience and practical
intelligence) that will not ; put deterrents to the
consideration of individuals as actors, nor in the data
contribution neither in their interpretations.

c) Actors daily life in the present information society is
slightly different from the one taken from implicit
considerations in the usual qualitative research, specially
when it is taken from perspectives, like the psicoanalis-
gtructuralist ones, based on institutions and social lite
typical of industrial society. Nowadays, in many settings,
concerning to cultural participation or non participation,
social relations stablished in markets, cafes, workplaces or
community centers, are more determinant than school or
fanily history. In fact, participation and non participation
depend on those interpretations permanently build in daily
life and the information about the past changes according to
those interpretations.

d) Due to the hierarchic organization of rcuarch
institutions, where equality is rejected with an aim of
tighting towards categories, the permanent corroboration of
ressarchers ontological assuptions are not more complex than
those imputed to actors. '
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B. QUALITATIVE BTUDY

B.l1.~ GATHERINGS
B.1.1.- Foundation.

Looking at regular literature on qualitative methodology, we
found that group discussions are not defined on communicative
action basis but on the application of teleoclogical and
strategical actions that distort the communication as a
consequences.

From a critical perspective the dialogue in the group should be
orientated to cooperative interpretative processes with validity
pretensions (Habermas 1987). Gatherings possibilitate a real
intersubjective communication among equals.

B.2.2.- Communicative design.

Gatherings have to take into account the following assuptions:
- the basic objective is studying the daily life world from the
reflexion ' _

- actors orientate their actions depending on their own
interpretations, and this interpretations come from the
interaction with other (Mead 1934).

- actors are permanentely interpreting and defining their lifes
through their present situation in relation with the others and
their context.

The gathering consists in a natural group of people in one of the
communicative situations they usually have. There cannot be
perlucotionary effects but ilocutionary ones bacause in a
communicative situation there are no hided strategies (Habernmas
1967). The researcher is one more participant in the whole
gathering group and interpretations will come from them all.
Researchers interpretations are not superior to actors' ones
(Garfinkel 1967).

For the research on AEP it is important to have information from
participants, non-participants and ex-participants.



We made gathering groups of these three characteristics in their

real life situations:

- participant: group of adults who attend a workshop on
literature in a school for adult education;

- ex-participants: group of women from a cooperative for welfare
work;

- non-participats: group of workers from a post-office.

In these gatherings it has been important that the context is
familiar to them because depencence from the context is necessary
for a regular use of our language (Garfinkel 1967) so there are
no distortions of communication.

4

B.1.3. Pindings.

The image of culture that psople have depend on the cultural
attitude of others. Dominant culture blame low schooled pecple
interpreting that they have a deficit. This creates negative
typifications, for instance about age, that exclude traditional
nonparticipants from participation in adult education.

Nonparticipants have a lack of information about AE provision.
Information sources are more orientated towards those who have
already participate, at least once.

The main source of information for nonparticipants is from their
reference groups, what they call "boca a boca" (going the
rounds). This takes place in their regular contexts of social
interaction: market, cafes, neighbours, community associations,
etc. So, when the AE offer is involved into the social life of
the community people get information about it, independently of
their cultural level, and it increases participation.

The main reasons for non participation are lack of information,
lack of time because of work or family care, too expensive and
the fear of failure or getting ridiculized by others.

B.2. DAILY LIFE STORIES

B.2.1. PFoundations



We concentrate part of our research on the construction of the
jndividuals daily life on the basis that social world is relevant
to humans that live, think and act in it (Shutz 1967).

Daily life stories help to reach the different constructions of
daily life which are mental objects created by actors that
determinate their aims, actions and behaviour.

People interprete their own daily experience of life from the
commun sense and give meaning to their actions. If we do not ask
people for their own interpretations we will have a partial
knowledge of reality or provably we will be wrong.

In the AEP research it is more important to look at dajily life
instead of studying personal hiographies as many qualitative
researches have done. Social relations are more determinant for

cultural partcipation than school or :;mily history.

Actors are permanenetly interpreting and defining their lifes
through their present situation in relation with the others and
their context and the information about the past is reconstructed
through their interpretations from daily life.

B.2.2. Communicative design

Daily life story is the result of the interaction betwaen the
researcher and another person (participant/nonparticipant) who,
during the dialogue, progressively is going forward into the
reflexion and interprete his/her daily life.

Interlocutors have their own assuptions and they have to reach
the understanding (Habermas). Through the story we can detect
exclusor assumptions (sexisa, racism, elitism...) and
transformative interpretations.

We are specially interested to know those cultural typitications
that contribute to the creation of a determinate image of
culturs, because they are conditions for the participation.



Daily life stories have to take into account the objective,

subjective and social life (Habermas), so the following aspects:

- laboral life: occupation, qualification, experience in
vocational training, job relations, job interests and
expectatives;

- personal and family life: relations at home, key events in
life;

- social life: friends, relations within the community, spaces
for communication, participation in cultural/social activities.

Daily life stories have to be developed in the natural context,
to avoid distortions of communication.

In our AEP research we did the following daily life stories:
- participant: a retired woman '

- ex~-participant: a worker from store commercial distribution
- non-participant: a porter

B.2.3. Findings

There are exclusor typifications about education and culture
among nonparticipants concerning to their capacity for taking any
training or education. They have the image of having deficits
from a culture which is not for them. When we give value to the
culture and competences people have, they do not fell blamed and
the image they get is that they is a place for them to

participate.

Due to the communicative dialogue created in daily life stories
actors feel they contribute to the research with their

interpretations so they are not excluded from the research.

Nonparticipants decision to participate come mainly from two
ways:

- key events very nearly related to the personal life

- relations within the social network of their context. This
relations are stablished with friends,. neighbours, in the market,
cafe, popular organizations, etc. The image that people get from
the others about those spaces for participation, determinate



their actions and, when there is a greater 1link with the
inmediate social life they get more positive images.

Participants increase their participation when they get more
involved in the decision taking about which offer fits their
motivation, and at the same time encourage non participants to
get involved like they are. Active involving participation,
different from just attendance to courses, have- consequences of
social, laboral and family life transformation, principally on
thogse traditional cultural excluded sectors of populatien.

Ex-participants from this sectors gave up when AE did not answer
to their interests or took distance from them by breaking the
1ink with their inmediate social life and the relations with
their community social network.

Society blame AE, specially by the identification with literacy,
and this provokes on those traditional nonparticipants (those who
have more need of AE) resistences to participation and fear of
being ridiculized by others considered "culturaly superior"”.
Exclussion to participation is created by the agencies which
foster this "superior culture".

B.3. CASE STUDIES
B.3.1. Foundationl.

Ethnographic study of cases is necessary for analysing what kind
of participation is developed in different contexts.

Participation and non participation depends mainly on the
interaction with others, so the relations stablished in the
social contexts. The rationalities created in those spaces for
participation refers to the use of knowledge by subjects
(Habermas 1987). When communities define knowledge as the
understanding among their members, they get the cultural
participation of traditional nonparticipants.

B.3.2. Communicative design.



our gqualitative study focusses on those interpretations
participants themselves do (Garfinkel 1967) because they know
better which are the channels or deterrents to participation
within in the case they are involved.

For this reason participants become the researchers and
contribute to the design of the case study.

In our AEP research we studied the participation in the case of
a community center placed in La Verneda-St.Marti, a neighbourhood
in Barcelona.

Any case can generate new methodologies for the study depending
on the activities and social relations existing in it. The case
we have studied was developed as follows:
- "working process story": interviewing community wokers in the
center
- gatherings with participants
- documentation:
- memory of activities in the center
- associations and other social groups from the community
vinculated to the canter. The school for adults as one of
the main focus of the community project. '

In the whole process of analysis was stressed the comparison of
which is the offer and wvhich the demand coming from the people in
the community, as well as which iniciatives come froa the
dialogue in communicative contexts.

B.3.3. Findings.

There are cases which there is a high level of participation of
those sectors of population that are traditionally excluded from
participation. In fact they tend to be nonparticipants because in
the main part of cases the cultural offer is not adequated to
then.

Recently there has been an increasing of the cultural offer in
all Barcelona districts. This has not repercuted into a general
increase of participation but an increase in those upper class



sectors and those with middle/high level of schooling (survey on
participation and cultural consume in Barcelona, elaborated by
parcelona local goverment, 1995). Spite of this fact, the
community center from La Verneda-St Marti (working class
neighbourhood) every year is increasing its participation.

In this case, the high level of participation is not related with
the level of schooling. On the contrary, those people who are
socially blamed for being low or non schooled in this case
demonstrate us that they are very motivated for participating
wvhen we offer them activities which are not based on the elit

culture, as usual.
L

Iniciatives from social movements, coming from the base,
possibilitate transformation. Democratization in the organization
of cultural activies and decission taking guarantee that the
offer fits with the demand and .consequently it increases
participation from those social groups which usually are
traditionally excluded from participation.

B.4. FINDINGS (in process)

B.4.1. Exclusor espontaneous interpretations
B.4.2. Transformative spontaneous interpretations
B.4.3. Exclusor reflexive interpretations

B.4.4. Transformative reflexive interpretations
B.4.5. Exclusor interactions

B.4.6. Transformative interactions

B.4.7. Exclusor theories

B.4.8. Transformative theories
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QUANTITATIVE SURVEYS: CATALONIA, GALICIA, SPAIN

- L. CORE QUESTIONARY: CATALONIA, GALICIA, SPAIN.
Tolol. (F1).

During the past two months,
di1d you

receive any training or educ
Courses, private lessons,

workshops, on the job training,
Art crafts, recreation coursges o

since June 1994,
ation including
Correspondence, courses .
apprenticeship training,

€-1.1.1. Participation / nonparticipation.

There are 14% (Galicia ang Spain) and 17% (Catalonia) ot

of honparticipantsg,

From an ethnocentrigt point of View, we will Say that in
Catalonia there is more participation because is a more
developed country, with higher 1levels of education ang
motivation, Nevertheless, Catalonia hag higher standars of
lite than the average of Spain and Galicia and has also

cultural pProvisions. on the other
hand, dominant Provisions of g

characteristics of Catalonia
Catalonia ig more urban and G

link more to
than Galicia (for instance,
alicia more rural).



C.1l. CORE QUESTIONARY: CATALONIA, GALICIA, SPAIN.

C.1.1. (F1). During the past two months, since June 1994,
did you receive any training ‘or education
courses, private lessons, correspondence,

including

courses,
workshops, on the job training, apprenticeship training,

art crafts, recreation courses or any other?

Participatidn / Nonparticipation: total and by gender, age,

habitat, levels of schooling (partlcipants) and levels of
schooling (mother and father).

€.1.1.1. Participation / nonparticipation.

There are 14% (Galicia and Spain) and 17% (Catalonia) of
participants, but there are still more nonparticipants (86%
and 83%). So, we should focus

on how to get participation
of nonparticipants.

From an ethnocentrist point of view, we will say that in

Catalonia there is more participation because is a more
developed country, with higher levels of education and
motivation, Nevertheless, Catalonia has higher standars of
life than the average of Spain and Galicia and has also
more educational and cultural provisions. On the other
hand, dominant provisions of Af link more to
characteristics of Catalonia than Galicia (for instance,
Catalonia is more urban and Galicia more rural).



CATALONIA GALICIA SPAIN
PARTICIPANTS 17 14 14
NON PARTICIPANTS 83 86 86

'PARTICIPANTS / NON PARTICIPANTS AE

100 - .
80 -
80 -
40 -
20 -

CATALONIA GALICIA SPAIN
SN PARTICIPANTS NON PARTICIPANTS

C.1.1.2. Sexism

There is a difference between women and men in Catalonia
and Galicia. Men pParticipate more in vocational training
and women on cultural action and basic education. Such
element could explain part of the difference between
equilibrium in Spain and imbalance in Catalonia, but it
could be also for other factors like politics of women

education in Spain. We need a deeply analysis on that
issue.



ADULT EDUCATION PARTICIPATION: CATALONIA, GALICIA & SPAIN

CATALONIA GALICIA SPAIN
WOMEN MEN WOMEN MEN WOMEN
PARTICIPANTS 15 18 12 16 14
NON PARTICIPANTS 85 82 as 84 86

PARTICIPANTS / NON PARTICIPANTS AE (GENDER)

ol

MEN WOMEN MEN WOMEN MEN

MEN
14
86




C.1.1.3. Ageism

The common assumption of explosion of participation of the
elder people is not true in our cases. Once more,
presumpt{gns of age are the opposite of reality. Elder
people participate, but in activities, not in courses. In
question C.3.12 (), we can see that peocple older than 64
Years participate in lectures or debates (23%), popular

parties (33%), dancing and singing (17%) and even sports
(15%). .

In the qualitative study, those nonparticipants provides
with reflections and explanations of such situation. They
have and internalized ageism when they say they cannot and

they do not need to learn more through courses, they need
just occasional activities.

Those ages with more participation are those with more will
to access to dominant positions, like regular jobs (19 to
45 years). So, also AE in the case of age, AE is
concentrated in dominant sectors.

In Catalonia, there is more equilibrium between ages.
Besides having more urban and wmaterial resources, in
Catalonia there has been a stronger fight against ageism,
defending that any age is adequate for any activity, in
general and in the cultural activities.



ADULT EDUCATION PARTICIPATION: CATALONIA, GALICIA & SPAIN

CATALONIA
16to 18 1910 25 2610 45 46 to 65 more 65
PARTICIPANTS 0 2 26 8 5
NON PARTICIPANTS 80 78 74 92 95

PARTICIPANTS / NON PARTICIPANTS AE (AGE) |

; ' % Z
ety WeE Nwes o more 85

(wPaRTICPANTS  @inow ParTiCIPANTS |
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GALICIA
1B018 19025 281045 461065 more 65
PARTICIPANTS 14 2 21 10 o
NON PARTICIPANTS ] s 79 80 100
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SPAIN
181018 19025 . 1Y L 46 to 65 more 65
PARTICIPANTS 19 n b s 2
NON PARTICIPANTS 8 n %0 92 o8

PARTICIPANTS / NON PARTICIPANTS AE (AGE)
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C.1.1.4. Habitat

There is a dominance of urban upen rural sites. There ig
more participation in larger towns than in small villages.
Again, there is more balance in Catalonia because is a much
more urban society. Even small villages are more urban than
small villages in other parts in Spain.

CATALONIA
* less 15000 1510 200.000 more 200.000
PARTICIPANT 16 16 18
NON PARTICIPANT 84 o 82

1 PARTICIPATION | NON PARTICPATION A8 SARTAT) |

F 100 o —————

i "=

o ;
) |

[ ] E
e 15000 1510 200000 muwe 200.000

|WPARTICIPANT  mNON PARTICIPAN |

GALICIA

38 10000 1010 100000 more 100.000

3 16 22
2 84 78




SPAIN
sy 11 iy 1016 100 000 more 10¢ 000

PARTICIPANT 9 14 18
NON PARTICIPANT 91 86 82

», W PR TP AT puETEl |

W00 - D

s 10000 9018 OO0 mer TOD.0O0
WPARTICRANT | BNON PARTICIPANT |

C.1.1.5. Levels of schooling

As socia) theory say (information ang dual society, close
circle of cultural inequalities), levels of schooling is
a key factor for AE participation / nonparticipation. 1n
our opinion this ig the main problem of AE in present

society and will be largely taking into account in this
study.

Information society is increasing relevance of competencies
for selection and Process of information. Dua) society is
giving more relevance to those sectors having higher levels
of schooling and excluding those with lower levels. Close
Circle of cultural inequalities clarify how AE provisions
1s giving more to those having more ana less to those
having less. Theories about exclusor and transformative

effects clarify why such inequalitarian process is
happening and how van be overconms.



CATALOMIA
INCOMPLETED PRIMARY  SECONCURY SECONDARY

4 PRIMARY DIPLOMA 1MOQE nd QICLE UNIVERSITY
PARTICIPANTS [ ] 13 n »
NON PARTICIPANTS [ 3 a7 ] 82
[LEVEL OF SCHOOLING (PARTICIPANT)}
"
-
L |
-
» |
. i
! ]
QALICIA
PRRARY SECONOARY
& PRIMARY DIPLOMA 1t OCLE 2 OCLE UNIVERSITY
PARTICIPANTS L w F 14 n
! NON PARTICIPANTS "= - n )
PARTICIPANTS
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C.1.1.6. Levels of schooling (Mother and Father)

‘We see a similar relation, but we need a deep study on that
in order to relate it to level of schooling of
participants. In a first approach, it seems like the close
circle of cultural inequalities is generationally
roproduccd. It seems also a recognition of the statements
of social theory saying that, in information society,
cultural participation increasingly depends on cultural

participation of parents, even more than on their material
resources. But all that need deeply reflection of that
draft.
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€.1.2. (F2) In total, how many courses did you take jin the
past year?

Most participants follow a course in one Year.

For the same reasons given in C.1.1.6., people with higher
levels of schooling not only have a greater proportion of

participation, but also a greater recurrence of several
courses in the same year.

ADULT EDUCATION PARTICHPATION: CATALONMA, GALICIA & A

CATALOMA

TOTAL  SICOMPLETED Pmsdslry  scomoamy
& PRIGARY DY OMA, 19 oo -:lmm UNNVERSITY

1 COURSE ° [ L] 13 x
1COUnsEs ] 1 2 4 ]
3 COURSES OR MORE 3

] 1 3 ]

INUMBER OF COURSESI o

TOTAL  WCONPLETRD PReany
' Counsg

2Counses 2
ICOURSES OR MORg




MCOMPLETED MRIMARY  SECONGARY
' COUnSE & PRIMARY DIFLOMA ‘ot CICLE I CICLE
2counses 3 w "

1COURSES OF MORE 1 3 4

C.1.3. (F13) Who suggested you take this training or
education?

Participants present own suggestion as the key one to
decide participation in Catalan, Galician and Spanish
surveis. Nevertheless, in Catalonia we can see a higher
percentage of people who take courses because the
suggestion of laboral organization. In catalonia, managers
have had a little more implication in worker training than
the average of spain. It ig related with the question about

gender, there is more education for work, where there is
more participation of men.

According to Goffman, actors play roles. We cannot be sure
if some answers try to hide other suggestion which many
pecple consider more badlooking than own suggestion.

It seems like the relevance of OWn suggestion increase with
the level or schooling. Suggestions of people with lower
levels depend more on contextual interactions.
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C.1.4. (F11) What was the main reason you took the training
or education? What is for...

In Galicia and spain, personal development is presented as

more relevant than work / money reasons. On the contrary,

in catalonia work reasons are more influential than
pefsonal developnment, Probably because the more Provision
of vocational training in companies.

Taking into consideration Goffman, we can have a doubt
about the representational function of the answer: to do

it by personal development is frequently more goodlooking
than just money or work.

In Catalonia, there is an important difference in respect
to Galicia and Sspain about the option for work in the

highest level of schooling, what can be related with the
boom of masters and graduate courses.
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C.1.5. (F4) was this training financially supported by...

Most courses are selfinanced. Enterprise invest a little

on education. In relation to Previous answers, in Catalonia
there are much more involvement of the companies, but still
under the free courses or selfsupported.

People with highest levels have a greater disposition to
Pay by themselves some courses. We cannot deduce more

motivation, because they expect better jobs and more money
from those courses.

CATALONLA
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C.1.6. (F12 modified) To what extent have been userful the

knowledge acquired?

Remark: In Canadian survey, this question is only about

usefulness at work. We want to know usefulness in all areas

of social life of participants. Then, in question C.2.

we
ask about usefulness at work.

Participants tend to consider courses as very useful or
useful. There are important differences by levels of
schooling. Probably there are by other factors,

but we have
not had yet time to explore them.

CATALONA
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SPAIN

TOTAL INCOMPLETED PRIMARY SECONDARY SECONDARY
& PRIMARY DI OMda 1% CCLE MICICLE  UNIVERSITY

VERY USEFULL § 3 L]
USEFULL [ 1 s
NOT VERY USEFULL 2 [ 2 '

C.1.7. (F15 modified) During last year, there has been any
course you wanted to take but did not?

Remark: In Canadian survey, this question is only about
career or job. We want to know any course.

More than half of the answers wanted to take a course they
did not. Sso, people have motivation for courses they do not
get conditions to attend. People with lower levels of
schooling answer yes in a smaller proportion, probably
because they do not hear about courses of their interest.

Many people wanted to take courses of vocational training.

But still more People wanted to take other courses not
related to work.
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C.2. ENLARGED QUESTIONARY: CATALONIA, GALICIA, SPAIN.

C.2.1. (After C.1.5) Timing of the course of education or
training was...?

Proportion of working hours is very low. Companies resist
the idea of having education or training during working

hours. Following the same path as previous questions, there’

is higher the Proportion of catalonia.

Although there are not important differences there is a
little higher dedication of leisure time by people with
lower 1levels of schooling. That element challenge the

assumption about more motivation of People with higher
levels.

In the three inquires the principal way for Tealizating the
course was assist to the classes. Because in the class, the
participants can connect with other people. They can
exchange opinions. The pPercentage of leaving the courses
in this case is the minimum. Exist other methods, like

computers or lactures, but the Percentages are not very
significative.
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C.2.2. Did you finish the course..?

There is an important rate of drop out in Spain and also

quite important in Galicia. In catalonia is not so high

robably for the tipology of the courses,

There are not
important differences by levels of schoolin

g.
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C.2.3. Where did you find information about the course?

There is a diversity of sources of information, but
newspaper and publicity is not the key one. On the

contrary, close relatives, friends, companions play an
important role.

Such role of close people is more important in cases of
people with lower levels of schooling.
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C.3. EXTENDED QUESTI ONARY: CATALONIA.

C.3.1. To what extent what “people will comment aboyt»
influence on participation?

People do not recognize in the Survey the stigma of what
beople comment about. In that situation of the survey we
Play roles (as Goffman says). 67% say not much or not at
all; only 12% recognize and influence. on the contrary, in
qualitative methodology, that stigma appears as one

important deterrent to participation of People with low
levels of schooling.

has



ADULT EDUCATION PARTICIPATION' CATALONIA, GALICIA & SPAIN

CATALONIA
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C.3.2. Do you think adults do not ﬁarticipate because have
pass the age?.

There is an internalized ageism about education, but a lot
of people do not sustain age as a problem to participate
(59%). Nevertheless, it is significative that ageism
increase with the lower levels of schooling. A few people
think it is too late to study a master.

But more people
think it is too late for basic education.
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CATALONIA
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C.3.3. When do you think psople can learn more?

Half have the concept of lifelong learning. Among the other
half, ageism is more against older people (30%) than
childhood (9%).

Nevertheless, the most significative data is how trust in
learning capacities of adulthood decrease when level of

schooling increase: from 13% of Primary schooling to 6% in
university peoplae.



ADULT EDUCATION PARTICIPATION: CATALONIA, GALICIA & SPAIN

CATALONIA
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C.3.4. Have you got information about any courses?
Information from?

As the level of schooling increases the idea of not having
received information about formation courses decreases
Progressively. Therefore, even though people who have a
high level of schooling don't express with a very high
Peércentage (41%, 52% and 46% from higher to
respectively) to have received information about any course
directly, these are the ones that have a best access to

lower

this information, if it is compared to the people who
haven't finished the basic studies or only have a leve] of

Certificate of Primary Studies that only a 31% express that
they have received information.

All in all, it is confirmed that people with higher levels

of schooling have a best access to the information about

formation courses than people with lower
schooling.

levels of

At the same time, we must take into consideration that

people who doesn't take part answer that t

hey receive the
information from the radio,

television or the press. We
must take into consideration that people who doesn't
Participate are the ones who express that

they have
received the information in a 38%.
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C.3.5. If it was hecessary, would you know how to get

information about the courses that take place?
There is a 25% without knowing how to get information. of

course they are mainly those with lower levels of

schooling
(from 43% to 8%).

Information of courses goes by ways
familiar to those with higher levels of schooling and those
who have already participated. In qualitative research,
actors complain because in
participants. |
This difficulty on getting information makes people with
a lower level of schooling participate less. Therefore, it
is not that People are not interested in participating in
formation, it is that sometimes they don't receive the
information or they don't know how to get it,

formation is going to previous
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CATALONIA
TOTAL INCOMPLETED PRIMARY SECONDARY SECONDARY
& PRIMARY DIPLOMA 1st CICLE 2nd CICLE  UNIVERSITY
YES 58 50 66 68 54
NO 25 43 20 12 8

DO YOU KNOW HOW TO GET INFORMATION?

I ° —

4 PRIMARY DIPLOMA 2nd CICLE
st CICLE UNIVERSITY

®YES mMNO




C.3.6. Do You know any association, Cultural center or
institution that organizes Courses i
municipality? which?

There are more pPeople 1gnaring those agencies than knowing
them. Again, leve} of schooling discriminates. 60% of the

first level have not that information and 33% of the upper
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YES

NO

WHICH ONES?

GOVERNMENT
PRIVATE CENTERS
CULTURAL CENTERS
OTHERS

TOTAL

35

48

10

12

CATALONIA
INCOMPLETED ._um_§3< SECONDARY SECONDARY
& PRIMARY DIPLOMA, 15t CICLE 2nd CICLE

34 ¥ a8
60 50 42
9 12 15
2 5 7

15 | 10 13
7 8 1"

UNIVERSITY
30
33

- »

(DO YOU KNOW ANY ASSOCIATION OR CENTER IN YOUR DISTRICT?]

ol—
15t CICLE

mves mno |

" & PRIMARY DIPLOMA 2nd CICLE

UNIVERSITY




C.3.7. After finishing school or your studies,
participated in any course?

Only 25% did. The participation is higher in the

participants with secondary and universitary studies (34%
in both).

did you

The people with lower cultural levels don't take part
because they have found more difficulties to continue their
studies. The participation in courses of pPeople who hasn't
been to school or hasn't finished their primary studies is
lower‘(14%). It is usual because the offer of courses
adapts to people who has managed to finish their studies,

in damage of the ones who haven't finished.



ADULT EDUCATION PARTICIPATION: CATALONIA, GALICIA & SPAIN

CATALONIA

INCOMPLETED PRIMARY  SECONDARY SECONDARY

TOTAL
& PRIMARY DIPLOMA 1st CICLE 2nd CICLE = UNIVERSITY
YES 25 14 26 34 34
58 - 80 60 47 28

NO

[AFTER SCHOOLING , HAVE YOU PARTICIPATE IN ANY COURSE?
100

8 -

[ 1

©F .

20 +
“ 0 _. .l. Iy i
; & PRIMARY DIPLOMA 2nd CICLE

1st CICLE UNIVERSITY

‘mYES ®mNO |




C.3.8. Did you finish the course? Why didn't you finish it>
21% by 25% finished the course. Again those with lower
levels of schooling have also more dropout.
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C.3.9. Do you think that your first experience of education
determined your decision of participating or not in later
courses?

In general the most common answer is negative, with a 52%
in front of a 31% Positive. Among People thinking the first
studies influenced them, there are more with a secondary
and universitary level, with a 33% and a 30% respectively.



ADULT EDUCATION PARTICIPATION: CATALONIA. GALICIA & SPAIN

CATALONIA
TOTAL INCOMPLETED PRIMARY  SECONDARY SECONDARY
& PRIMARY DIPLOMA 1st CICLE 2nd CICLE  UNIVERSITY
YES 31 28 33 33 30
NO 52 63 53 46 29

_:><m THE FIRTS STUDIES INFLUENCED ON TAKING MORE COURSES?

a0

8 -
40
8 —

0 _Jltr A i
& PRIMARY DIiPLOMA 2nd CICLE
' 1st CICLE UNIVERSITY

mvEs mno |




C.3.10.
didn't?

Was there any course You wanted to take and you

The most common answer to this question is of a negative
52% and of a positive 31%. The pecple that have wanted more

to take a course and haven't done it are the ones with more

cultural level. The 36% of the people with secondary

studies of second degree are the ones who contend that they
would have liked to do it and the 68% of the pecple with

a low cultural level are the ones that contend that they
wouldn't have liked to do it.

A lot of people with a low cultural level hasn't been
interested in any course because it didn't adapt to their
expectancies. In many cases the information is not as fluid
as it should and people with uncompleted primary studies
don't notice a lot of the courses that are done. Is not a
problem of lack of interest but of information.

€.3.11. What was this course related to?

The majority of the courses which interested and weren't
done were related to work, with a 12% over the total. The
courses related to hobbies are situated after that, with
a 9%. The most outstanding percentage, the 18%, refers to
courses related to work, developed by the people with more
level of schooling. Courses related to basic education only
concerns to people with low level of schooling. The ones

of universitary level don't take part in this kind of
courses (0%).
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CATALONIA
TOTAL INCOMPLETED PRIMARY SECONDARY SECONDARY
& PRIMARY DIPLOMA ist CICLE 2nd CICLE UNIVERSITY
YES k]| 10 35 K .| 32
NO 52 68 52 44 30
ITWAS RELATED WITH...
JOB 12 8 15 15 18
LANGUAGES 6 5 7 8 8
BASIC EDUCATION 2 3 2 0 0
PERSONAL DEVELOPMENT 4 4 5 k | k|
HOBBY 9 7 8 12 8
AS THERE ANY COURSE YOU WANTED TO TAKE AND YOU DID NOT?
0
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C.3.12. What reasons would lead you to do a course?

There is an important gap by levels of schooling on people
saying they find no reason to participate: 54% of the lower
level people and 18%, 17% and 10% in the following levels.
In what refers to reasons of obtaining or improving their
work, in general there isn't much interest from people with
2 lower level and a substantial increase of the percentages
in other levels. Could We say they are not interested in
having a job or improving it?. or maybe they do not feel

society provides them with opportunities of jobs and
adequate training to get it?



ADULT EDUCATION PARTICIPATION CATALONIA, GALICIA & SPAIN

_ CATALONIA
TOTAL INCOMPLETED PRIMARY SECONDARY SECONDARY
& PRIMARY DIPL.OMA 181 CICLE 2nd CICLE  UNIVERSITY
NO REASON 30 54 18 17 10
TO GET A JOB 12 5 21 15 12
TO IMPROVE JOB 9 4 1" 12 13
PERSONAL DEVELOPMENT 37 a0 L) 45 39
PLEASURE 3 3 3 3 k]
OTHERS 3 5 8 8 4

Z>__z REASONS OF TAKING A COURSE
®
“r C

NO REASON TOGETA JOB TOIMPROVE JO PERSONAL DEV  PLEASURE
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 2nd CICLE £2 UNIVERSITY




C.3.13. How many days a week could You spend on it? How
many hours a day? How many months a year?

2 days weekly, 2 hours daily and several months a year
Seems to be a quite common disponibility. There is a
general tendency, except for small fluctuations, to be

disposed to spend more time for those who have a higher
level of studies.
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CATALONIA
DAYS PER WEEK INCOMPLETED PRIMARY SECONDARY SECONDARY
& PRIMARY DIPLOMA 1st CICLE 2nd CICLE UNIVERSITY
0 7 6 6 4
1 4 4 5 4
2 6 12 15 18
3 5 10 12 9
4 1 2 2 1
5 a 18 11 6
HOURS PER DAY
0 6 5 6 4
1 3 5 5 5
2 13 5 25 23
3 5 8 7 8
4 3 6 5 4
more 4 2 S 4 1
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ADULT EDUCATION PARTICIPATION CATALONIA GALICIA & SPAIN

CATALONIA
TOTAL INCOMPLETED PRIMARY  SECONDARY SECONDARY
& PRIMARY DIPLOMA 1st CICLE 2nd CICLE  UNIVERSITY
0 MONTHS 5 6 5 5 4
3 MONTHS 4 3 6 6 7
6 MONTHS 5 2 7 5 6
9 MONTHS 8 5 9 11 6
12 MONTHS 2 2 3 4 0
REST . 7 5 10 10 8

HOW MANY MOTHS COULD YOU DEVOTE?

12

& MONTHS 2 MONTHS 12 MONTHS
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C.3.14. How would you like the course to be like?

39% would like classes, but there is also a 5% willing

distance education and a 8% opting for education at
workplace. A big majority arguments to assist to Classes,

with the 39%. Preferences are distributed between all
levels of schooling.



ADULT EDUCATION PARTICIPATION: CATALONIA. GALICIA & SPAIN

CATALONIA
TOTAL INCOMPLETED PRIMARY SECONDARY SECONDARY
& PRIMARY DIPLOMA st CICLE 2nd CICLE  UNIVERSITY
HOME 5 3 6 4 6
CLASSROMS 39 K] | 47 48 7
WORK 8 4 14 10 9
INDIFERENT 4 4 5 8 4

i

CLASSROMS

B
INDIFERENT
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 2nd CICLE £3 UNIVERSITY




C.3.15. What do you think that causes more insecurity for
taking a course?

The more remarkable reason is exams with a 28%. It is
followed by the fear that everybody knows more (13%) and
by the unknowledge of the center (13%). Of course, first
and second reasons are weaker going up in the levels of
schooling. Nevertheless, all adults have fear to exams.
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CATALONIA

TOTAL INCOMPLETED PRIMARY SECONDARY SECONDARY
& PRIMARY DIPLOMA 1st CICLE 2nd CICLE  UNIVERSITY

EXAMS 28 30 36 2 18

TEACHER AUTHOROTY 9 10 9 10 9
UNKNOWLEDGE OF THE CENTER 13 " 12 17 13
EVERYBODY KNOW MORE 1 17 16 1 4
NOTHING 28 3 27 2% 25

[WHAT CAUSES YOU MORE INSECURETY FOR TAKING A COURSE?}

10

e w3 L

TEACHER AUTHO UNKNOWLEDGE EVERYBODYKNO  NOTHING

‘@ & PRIMARY DIPLOMA B 15t CICLE
& 2nd CICLE C2 UNIVERSITY




C.3.16. Have you pParticipated in any of these culturail
activities?

The most representative activity is "popular parties", with
a 49%. After that, the cinema (47%). And then visit to
museums (40%). The people participate, in Popular parties
without taking into consideration the levels of schooling.
The gquarter is the context where the people develop
themselves better. In this kind of parties typifications
and cultural exclusions play not the same role.



ADUL I EDUCATION PARTICIPATION CATALONIA. GALICIA & SPAIN

CATALONIA
TOTAL INCOMPLETED PRIMARY  SECONDARY SECONDARY .
& PRIMARY DIPLOMA 1st CICLE 2nd CICLE  UNIVERSITY
MUSEUM YES 40 33 35 52 43
NO 43 61 51 28 19
THEATER YES 27 22 22 37 30
NO 56 72 65 44 32
CINEMA . YES 47 . 29 59 63 48
NO 36 64 28 18 14
EXCURSION YES 28 36 24 27 16
NO 55 58 63 54 46
DEBATE / CONFERENCE YES 24 20 21 30 27
7 NO 59 73 65 51 35
~ POPULAR CELEBRATION YES 49 47 59 56 35
| NO 34 47 28 24 27
CHOIR & DANCE YES 17 18 _ 17 20 13
NO 66 75 70 60 49
SPORT YES 35 24 41 48 35

NO 48 70 45 33 27




C.3.17. Do you have those kind of activities in your area>
People answered affirmatively in a 65% over the total of
83%. Therefore, the realization of these kind of activities
in the own quarter is recognized by everybody. The
universitaries are, with the 51%, the ones that receognize
less these type of activities. It can be seen they haven't
interest and implication in the quarter.
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CATALONIA
TOTAL INCOMPLETED PRIMARY SECONDARY SECONDARY
& PRIMARY DIPLOMA 1st CICLE 2nd CICLE  UNIVERSITY
YES 65 67 71 67 51
NO 18 26 14 12 11

ARE THERE SIMILAR ACTIVITIES IN YOUR DISTRICT?
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D. CONCLUSIONS
We are finding the following main conclusions (in process):

FIRST. Participation in AE is closely related to occupation of
dominant social positions. Nonparticipation in AE is closely
related to social exclusion:

- In cultural relationships: Privileged sectors impose a
determinate culture depending on their cutural practices. AE
provision give priority to this culture and for this reason there
is a sector of population which rest excluded from participation.

= In gender relationships: There are similar proportions of
male/female participation but men participate more in those areas
of AE more closely related to higher social positions. Those
typifications related to gender tend to become deterrents to
women participation in some aspects of social life.

= In age relationships: The provision is orientated to young
population because it exists a social conception that there is
a right time for learning and consequently AE is blamed.

- In occupational sites: The new information society requires
high qualifyed workers and give priority to the training of this
sector excluding those non gualifyed workers and unemployed.
People with higher level of schooling are the ones who work full
time, with 48%. Labour market requirements are more relationed
with cultural level than competences for the specific tasks.

SECOND. There are exclusor interpretations, interactions and
theories around AE: they make deterrents to participation of
those people who are not in dominant positions of society. Some
examples:

- Leveling, the process of classification in different level of
culture as superior and inferior (dominant and excluded), make
deterrents to participation of those labeled as inferior. Due to



being socially labeled those people get a negative self image of
their habilities for participation in courses.

- The assumption that those "inferior levels" participate less
because they have less motivation to participate focus
governamental and nongovernamental agencies in other sectors.
Agencies provide a greater offer towards those priviliged
sectors, contributing to close the cercle of cultural inequality,

- Such assumption focus the information about the courses of
those agencies on those people who have previously participated
or in others of the same "level". Those people with university
studies participate mainly in other university education.

- Such assumption ground AE provision on cultures considered as
superior, excluding offert of courses grounded on cultures
labeled as inferior.

- Blaming nonparticipants because their lack of motivation
inhibits them from participation and from recognizing their need
to participate. Such blaming legitimates the focus on

participants and social exclusion of traditional nonparticipants.

- The idea that low or non schooled people have no enough skills
legitimate a provision orientation to high level of schooling.

- When offer is organized top-down does not help participation
of low social levels because it does not come from their needs
and interests.

THIRD. There are transformative interpretations, interactions and

theories around AE: they promote participation of traditional
nonparticipants. Some examples:

- Social excluded people (the majority of humanity) have as much
will to participate on AE as those people ocuping dominant social

positions, if they can define what kind of AE they want that fits
their needs and interests.



- Many traditional nonparticipants have resistances and
rejections to dominant provisions of AE. The participation cannot
come the from extention of present offer to their, but to

developing new offers grounded on their culture, competences,
needs and motivation of those people.

- AE based on competences instead of deficits is more motivating
for those people who are traditionally social exclusion. Tolerant
and democratic AE contexts break cultural authority models.

~ There are not *superior and inferior levels of culture but
different ones. AE provision do not have to be orientated towards

the assimilation of hegemonic culture but to the culture of
different social groups.

- Information channels are more effective through social
networks. When provision is integrated into a global project of
community development information about AE reach easiy those
traditional excluded sectors.

= When there is provision organizated by social and cultural
movements from the community itself there is a high level of
participation, as well as strong impiication of these
participants in the social action for the community development
project.
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