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LANGUAGE, COMMUNITY, AND "SCHOOL IN BARCELONA
Introduction

Language use in Catalonia has been at the forefront of
the region's political and ideological struggles since the
beginning of the century, and particularly since the 1960's.
Two languages are spoken in the region, Catalan and
Castilian Spanish. Since the distribution of their use is
very complex, as will be discussed in chapter two, language
choice and code-switching have also served as a symbolic
markers of socio-cultural identity. Implicit and expliecit
norms about language use governing which language should or
must be used in any given domain or situation, or to address
a given person, have always been present in Catalan society.
In the political and social transition following Francq's
death, new laws have been enacted regulating language use

and teaching in the school system.

The 1issue of language use in Catalenia appears
throughout its history. In moments of national awakening,
the flag of language has always been raised as a symbol of
collective i1dentity, and 1in periods of repression, one of
the first measures adopted has been the prohibition of the

public use of the Catalan language.

But to speak about languages is to speak about their
users. And, if a language becomes a symbel of anything, it

is because its users are making a symbol of 1t through their




everyday communicative behavior. in Catalonia, to
categorize the speakers of each of the two languages is not
an easy task. The use of one language or the other does not
automatically match with class division or with geographical
origin in a simplistic way. Although Catalan 1is the
language of the region, some upper class people abandoned it
and switched to Castilian as a way to show their agreement
with the political and economic ruling classes of the
central government. In the same manner, some immigrants
have adopted Catalan to show their ideological compromise
with a Catalan political party, or to show their cultural
integration into their newly adopted community.

Neither Catalan nor Castilian is spoken only by a
"given social'class. Although many times the simplistic
equation PCastilian workers/Catalan middle class™ has been
made, the truth is that the plcture is much more complex.
Catalan speakers range from peasants to Dbankers, and
Castilian speakers includes Dboth blue-collar workers and
businessmen. Traditionally, the Catalan language has been a
symbol of ideological positions. During the Francoist
regime, the simple fact of speaking the Catalan language in
a public domain was a way cof manifesting opposition to the
political status-quo. But today the picture is more
complicated. The central government is controlled by the
Socialist Party (moderately leftist), whereas the leaders of

the Catalan government are from a center-right party.



Catalanism is defended by moderately conservative
nationalists as well as by socialists and comrunists, The
former are speak of a liberal~burgecis type of nationalism,
the latter are trying to show if it is possible to build a
leftist Catalanism. The question of immigration in the
process of the "Catalan reconstruction™ is the subject of
heated debate, and the role of language as a means of

integration plays a cruecial role.

The instrumentality of learning Castilian 1s eclear.
There 1is a wide linguistic community (almost 400 million)
that speaks Castilian, and it is possible to use it to
communicate with everyone in Catalonia since all Catalan
speakers are bilingual. Why, then,do Castilian speakers
learn the <Catalan language in a community where everybody
shares the Castilian language? As has just been said, for
some people (a minority) there are ideological or
integrative reasons to do so. But, is there any

instrumental reason to learn it?

After the recovery of the Catalan institutions, in the
late 1970's, the Catalan administration had to fill a
relatively high number of job vacancies, and, for most of
them, the use of the Catalan language was reguired. Thus,
for a while, to know Catalan was seen as an instrument to
have access to certain jobs. Besides that, there is the no
less important question of ‘'prestige® (Woolard 1983).

Catalan is a language spoken not only by workers and lower




eclass people but also by the Catalan upper and middle
classes, by intellectuals, artists, scholars, ete. This
fact also cobtribu;es to the idea that to know Catalan can
serve to promote people socially, and explains why many
immigrants want their children to 1learn Catalan, even if
they themselves can not or do not want to speak it. In any
case, since the Catalan language has not been necessary "to
survive® in the Catalan society at large, its use has been

highly symboliec.

That 1is one of the reasons why the schooll system is
seen as one of the main instruments for "re-Catalanization”
(see chapter three). That occurred during the 30's, when
Catalonia had its first autonomous government, and it is
also taking place today. However, the role of the school
today 1s disminished by the immense power of the media,
where the Castilian language is much more used than Catalan.
Even today, when there are laws to promote the use of the
Catalan language, every single child in Barcelcena knows
Castilian before attending the school, due to the influence

of television and to the pervasive presence of Castilian

throughout society.

The changing situation that Catalonia, and Spain, have
been living during the last ten years, has affected people's
lives deeply. Regarding 1language, some Jlaws have been
issued %o regulate the use of Catalan and Cgstilian. The

question is: To what extent do these changes in linguistic



policy really change actual communicative behavier? What is
the role that the schocl system can play in the process of

change?

This dissertation examines the effects that changes in
policies regarding language use in Catalonia are having on
the way people actually use Catalan and Castilian. The
consequences of linguistie polieies in the working of a key
institution such as the school system are examined through
the observation and analysis of how people use both
languages to create activ;ties, to construct social reality
and to estahlish social relationships. Special attention is
given to the change or/and persistance of the norms

governing language use and choice.

The thesis of this study is that looking at the use of
languages 1in everyday interactions within an educational
setting is a particularly appropriate way to discover 1) the
effects that changes in the 1legal system are having on
actual c¢ommunicative behavior, 2) the changes, if any,
affecting communicative norms in 1language cholce; 3) the
symbolic use of language choice and code-switching and the

meanings that they convey for social relationships.

We are dealing with one of the more common problems
found in urban western societies, where people with
different socio=cultural backgrounds live together in the

same ecological environment, and where a growing number of




interpersonal interactions take place in: the form of
bureaucratic encounters. These kinds of encounters are both
a consequence and a reflection of the power relations
{including those along class, status, gender, and ethnic
lines) and social stratification of any given society.
Since these encounters take place mainly through oral

communication, language plays a crucial role in their

outcome.

Since the 1950's, language in a social context has
been the object of mﬁny studies from diverse perspectives.
Sociclogists, educators, psychologists, anthropologists, and
even politicians have given increasing weight to thelrole of
language, particularly in urban socleties where (almost
without exception) more than one language or variety is

spoken.,

From an anthropological perspective, the tradition of
the ethnography of communication (Gumperz 1964, Hymes 1962,
1964) offered the possibility of looking at the
sociolinguistic phenomena in an integrative way. Studies on
the acquisition and nature of the communicative competence
have given important insights for the understanding of the

cultural constraints of communieation.

This perspective, which has become known today as
interactional sociolinguisties, differs from others in

several aspects. First, the data used for the analysis is



naturalistie, collected and recorded through direct and
intensive observation. Second, the partiecipants' point of
view 1s strongly considered in the analysis of the data.
Third, soeial and linguistic factors are studied within the
same framework not as correlates but as integrate aspects of

the same social reality.

The development of this perspective as well as the
achievements of other disciplines such as conversational
analysis, symbolic interactionism, pragmaties, cognitive
science, and artificial intelligence have brought some
scholars (Gumperz 1982a, b) to see situated discourse as the
appropiate locus to study in order to discover how
communicative strategles are used by participants in an
encounter and how social reality is created and negotiated

in everyday communicative interaction.

The study of communicative interactions through the
analysis of conversational inference has already given new
insights into the relationships between language use and
social reality. Code-swuitching is one of the phenonmena

that can be analyzed from this perspective.

The study of code-switching (inecluding language and
style switching) and language choice haz proven to be very
frultful in results. Previous studies of code-switching and
language choice are based on the explanation of macrosocial

processes and focussed on the distribution of 1linguistic




varieties in multilingual or multidialectal societies.
Description and analysis of language policies in developing
nations have also been object of study within these

perspectives (see chapter 1).

Through conversational analysis, interactiocnal
sociolinguistice offers +the possibility of discovering how
these macro processes are generated and recreated in the
course of everyday interaction. Studies of code-switching
have shown the unconscious nature of some aspects of
communicative behavior and how people make associations and
evaluations that are evoked by 1language use and language

choice.

The role that 1language plays in the working of the
educational proeess/has alse been peointed out and analyzed
from different perspectives, lThe study of language as 2
vehicle through wich cultural transmission, cultural change,
and social selection operates has been fruitful in showing
that what happens in the classroom is not an isclated fact,
but indeed a true reflection of what happens in the broader

society.

The task of teaching must bde c¢onsidered as an
interactional process in which one of the main tasks of the
teacher is to¢ eliceit reponses from the students, who are
then ‘evaluated in terms of the appropriateness or

unappropriateness of their reponses. When the "appropriate®



and "unapprepriate® have different meanings for the people
involved in the interactional process that is taking place
in the classroom, miscommunication oeccurs, which can
sometimes result in a negative evaluation of students?

behavior.

In 1977 and 1978, Helena Calsamiglia and I collected
ethnographie data through participant observation in a
neighborhood of Barcelona. MNaturalistic conversations among
teenagers were recorded and analyzed, and leng interviews
with some of the participants were conducted. We studied
the way people used both Catalan and Castilian Spanish, and
the significance of their switching from one language to
another. As a result, we discovered that language choice in
Barcelona was governed by a set of implieit norms of
communicative behavior. We found that Catalan speakers felt
a kind of implicit obligation to shift to the Castilian
language to address a Castilian speaker, and that Castilian
speakers felt an implicit right of being addressed in
Castilian. In fact, whenever the presence of speakers of
both languages in an encounter could bring about some kind
of confliet (n¢ matter how "real"™ the possibility of
conflict would be), the Castilian language was used, even if

all Castilian speakers wWere passive bilinguals,

We also found, nevertheless, that political and
ideological consciousness in a moment of rapid change {the

ereation of the Spanish Coastitution, the return from exile
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of the Catalan President, Josep Taéradellas, the
establishment of the Catalan autonomous government, first
Catalan elections), and during the flourishing of
nationalist feelings in Catalonia, pecple made statements
(spontaneous or elicited) that made us think that we were
witnessing the beginning of a change 1in the sense that
Catalan speakers began thinking that they had the right to
speak, and to be understood, in their own language, and
Caatilian speakers started thinking that they had the
obligation of at least understanding the Catalan language
(Calsamiglia and Tuson 1980, 198%4).

In 1979 and 1980, K. Woolard carried out fieldwork in
the city of Barcelona., One of the aspects that she studied
regarding language choice was the exlstence of what she
calls the TMaccommodation norm"™ (Woolard 1983), similar to
the kind of communicative norms we found. This norm governs
language etiquette and language choice in the 'sense that
Catalan speakers shift to Castilian (or even start speaking

in Castilian) when addressing non-Catalan speakers.

At the time these studies were conducted, the
existence of that norm could be explalined as a persistence

of the norm created under the Franco's reginme.

Nowadays, there 1is a 1linguistic poliecy concerning
rights and duties of language use in public settings as well

as regarding 1language use and language teaching in the
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school.,

The new legislation explicitly states that all Catalan
speakers have the right to use the Catalan language in any
kind of situation, orally as well as in writing, within the
Catalan territory. The Spanish Constitution already
recognized this right for Castilian speakers throughout the
Spanish territory.

Regarding educational matters (here I am only
referring to elementary school), all the schools have the
minimum obligation to teach the Catalan language in all
grades and to teach at least one subject matter in Catalan
(and at least one subject in Castilian) in the three grades
that make up the "cicle superior®™, which includes children
11 to 14 years old. Besides these minimum obligations, any
school can decide to use either Catalan or Castilian as the
only language of instruction simply by conmmunieating the

decision to the Direccid General d'Ensenyament (the

governmental office for educational matters). The only
requirement is that they must attache to this communication
documents certifying that the decision is accepted by the
achool teachers and the c¢hildrents parents, that the
teachers are prepared to teach in the chosen language, and
alse giving some information about the sociolinguistic

situation of the children.

As a result of all these changes at the 1legislative
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level (the actual changes in fact started before as will be
shown in chapiers two and three), one finds that the types
of schools today in Catalonia range from the ones where
practically every kind of activity is carried on in Catalan
(except for the éourse on Castilian language) to the ones
where practically every activity is carried on in Castilian
(except for the course on Catalan language). Between these
two extremes, one can find almost every kind of situation
regarding language policy and 1language planning inside a

school (see chapter three).

Since one of my interests is to discover if there is
any change in the communicative norms that govern language
choice under the new legal situation, I selected two
educational settings that clearly favor the use of the

Catalan language for all kind of communicative purposes.

First, I selected a "Catalan" school, that is a school
where the language of instruction as well as the language
used for announcements and meetings is the Catalan language.
Second, I selected one of the three schools of education of
Barcelona, the School of Education of the Universitat
Autonoma, where Catalan 1is also the language used and
proposed as the main language of communication and
instruction. The reason for choosing a school of education
is that the students of these schools are the future
teachers of Catalonia and they will offer to their pupils

adult role-models to follow; so it is interesting to know
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which are their patterns of communicative behavior regarding
language <c¢hoice and code-switching when interacting with

their peers and with their own teachers.

This work is organized into seven c¢hapters. Chapter
one offers the theoretical framework which serves as a
background for the study. The different trends in
sociclinguisties are presented and discussed, and I make
some considerations of what it means to do  participant

observationin one's own society.

Chapter two gives a picture of the social significance
of language use in Catalonia through its history; special
attention 1is given to the demographie and social
characteristics of Barcelona and its linguistie repertoire.
Chapter three is a diachronic description of the school
system in Catalonia analyzing the different linguistie
policies issued and implemented regulating language use and

teaching in the school.

In chapter four the data are presented through the
description of the settings where the research was carried
out; in this same chapter, the selection of certain
fragments of data for in depth analysis is Justified. In
chapters five and six, the actual analysis of the data is
carried out, Chapter five presents the analysis of some
pieces of conversations recorded in the classrooms where

direct, participant observation was done, and chapter six
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presents the analysis of the reported data collected through

questionnaires and interviews.

Finally, chapter seven offers some reflections about
what this study shows regarding Barcelona and Catalonia in
particular, and about the role of language use in general,
as well as some methodological remarks about the
appropriateness of interactional soclolinguisties. to

understand social phencmena.
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Chapter 1
THEORETICAL BACKGROUND

1.1. Communicative Norms and Language Choice

To understand how language use relates to social 1life
in an urban society, and how people use linguistiec variation
to convey social meaning, there are at 1least three levels
one c¢an look at. First, there is the legal order. At this
level one can look at the laws regarding language use in a2
given society, the 1linguistic policies that regulate
language use, and the ways in which these laws and policies
are implemented. Such an approach would focus on issues of
language and national development, 1deology, and social
structure, and data coming from large scale surveys and
statisties would be relevant here to understand these

maero-social processes.

The second level is that of the "public domain". At
that level one would focus on all public forums where public
1is created through mass media and various public aects
(meetings, electoral campaigns, ete.). In such forums,
people who represent the different sections of society
{political parties, unions, social classes, ethnie groups,
ete.) explain and debate their ideas concerning what are
considered to be the crucial problems of a given community.
Data coming from the observation of the media (television,

radio, newspapers, magazines) and from interviews with




16

leaders and representatives would be relevant here. At this
level, analysis would focus on the different ﬁays people
express the opinions, beliefs and values which are the
cultural components of a given community or of a group
within a given community. The content of people's
expressions is the target of the analysis at this =second

level,

A third level ©of interest has to deo with the
observation of people's actual communicative behavior.
Looking at the way in which spontaneous speech occurs in
socially relevant situations can offer an accurate picture
of how people manage the construction of soéial reality
through everyday communicative interactions. At this level,
the data is naturalistic, coming from direct observation,

and recorded for further analysis.

The first two 1levels represent a macrolevel of
explanation of a given sociolinguistic situation, they are a
framework or background; the third level répresents the
microlevel of explanation. The analysis of people's
communicative behavior can give us a picture of the impliecit
assumptions that people have about their own culture and
soclety, and of how these assumptions are manifested through

the way people use theilr linguistic repertoire.

Changes at the first level can have, and probably will

always have, more or less direct reflection at the second
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level; social representatives of publiec institutions would
talk about these changes, would contribute to create a
publiec opinion, and would reflect and make explicit
ideological and political positions, but this will not
necessarily change people's actual communicative behavior
and individual attitudes, at least in the short run (and
viceversa, changes at the individual or behavioral level can

not have an immediate reflection at the macrolevel).

So, to understand what is actually going on in a given
society, one cannot restrict the study to the macrolevel
because one cannot %take for granted that general laws or
policies, or even people's reports, are an exact reflection
of people's behavior. Social reality is built through all
different kinds of interactions that pecople maintain among
themselves every day. From the intimate domains of the
family to the bureaucratic domains of work and
administration, passing through peer relationships at work,
in pastime activities or in voluntary associations, all
contribute to cereate, maintain, and/or change social life.
In each interaction social roles and norms are being
negotiated, and it is the weave created by all these

interactions that constitutes social reality.

In the following pages I shall present a review of the
main works that have accounted for the relationships between
language and society, and more specially those that have

dealt with the gquestion of communicative norms regarding
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language choice in multilingual Western societies.

Different Trends in Sociolinguisties

In the last twe decades, sociolinguistic research has
grown immensely.. The quantity and diversity of studies is
so great that it is not easy to make a systematie selection
of the works that have been done. Without a time
perspective, it is sometimes difficult to evaluate the
analytical scope of a given concept or the value of a
particular study. It is possible, nevertheless, to
distinguish among the main socioclinguistic approaches:
their theoretical frames, their methodologies, and some of
their most important results. This is what I intend in the

next sections of this chapter.

The Socicleogical Approach

One of the main issues studied .from this
macresociolinguistice standpoint has been the problem of
language in developing nations (Ferguson 1962; Fishman,
Ferguson & Das Gupta 1968; Haugen 1966, 1968). Especially,
the issue of language planning has been seen as the place of
convergence of many other problems: the <eriteria for the
choice of one language or variety for standardization and/or
officialization; the elaboration and establishment of a
linguistic norm, the regulation of linguistic policies, ete.
(Haugen 1966, 1968, 1972 <1961>).
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These activities are not politically or socially
neutral; as Haugen points out "planning implies an attempt
to guide the development of a language in a direction
desired by planners.,® (Haugen 1972 <1961>: 133). The
complexity of planning processes entalls such questions as
who are the planners, and what is their socio-cultural and
political position in relation to or within the whole
community in which the planning 1s taking place. Answering
these questions implies investigating the role of language
as a symbol of ethnicity, ideology, and political interests.
Thus, questions of power and political hierarchy are

involved,

Ferguson showed that there are sonme conmon
characteristics in the different cases of language
standarization in Europe that can be generalized. In every
case, the 1linguistic variety chosen was one spoken by the
urban middle class; this variety substituted the one that
was used in writing before; there was an explieit reference
to Mautoritas™ (known writers in that variety) to legitimate
the choice, and language was used as a symbol of identity
(Fergus_on 1968). Ferguson saw the possibilities that the
study of processes of standardization could offer to
sociolinguists, and especially the role that language plays
as symbol of national identity (Ferguson 1962) because it
could be seen as reflecting the social and economical

structure of a given society.
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Fishman studied with special attention the problem of
language and naticnalism, He saw language as a "unifying
symbol™ of nationalist ideology. In this sense, 1language
can be used to overcome ethnic or class differences in some
cases {(Fishman 1968b, 1975). Fishman has been interested in
the study of large scale social processes, and the role of
language in them. Regarding language choice, this author
has been interegted in describing what are the reasons which
make people choose among the different linguistie varieties
available to them (Fishman 1965). Rubin's studies of the
sociolinguistic situation in Paraguay also have focused on
the social distribution of Spanish and Guarani, and on
bilingual’s choice among these two languages (Rubin 1968).

The main problem with ¢these studies 3is that they
approach the iasue of language choice as if it would always
depend on the consgcious decision of the speakers who, after
analyzing what were the components of each communicative
event {in terms of contex%t, topie, speakers, time, etec.),
would decide whiech Jlanguage to use according to the norms
goveraning language distfibution'in the broader society. We
know now that the seléction of code is many times made
unconsciously and it is in itself a symbol which carries

socio~cultural meaning.

The attention given to linguistic problems from this
soclological perspective varies greatly, depending on the

investigator. In general, however, this appréach has been
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eriticized because the stress on large secale social
processes 1is too great, and language is seen simply as cone
more variable (though doubtless an important one) that
serves as an 1indicator for the explanation of social
processes that are, in fact, the very object of study. What
is generally studied within this frame are reported
attitudes or opinions about language as such, or about its
use, but never the role that language plays in the bullding
of social reality.

The Variation Theory

Correlational analysis was first carried out by W.
Labov during the sixties. Labov was Weinreich's student, he
had done dialectological work, and he was also trained in
structural linguisties. Influenced by Weinreich's theories
about the linguistic consequences of language contact, and
taking advantage of his training as dialectologist, Labov
carried out research in New York correlating 1linguistie
variables with context and with social variables (Labov
1969). The goal of this study was to show 1) that
linguistie variation is not random but systematic, and that
it is susceptible to being analyzed through quantitative
techniques, and 2) that each code was as appropriate as any
other to communicate within the community or group where it

was used,

During the sixties there was a great deal of concern
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in the U.S. about the high degree of .sehool failure
observed ameng minerity and lower class children. Deficit
theorists claimed that these children, and especially
blacks, speak a "deprived" or "poor" form of English, and
that this was the reason for their poor performance in
school; Labov demonstrated the falsity of this theory in the
study already mentioned and in the research he did

concerning the English variety spoken by black Americans.

He showed that Black Englisk Vernacular (BEV), as he
called this variety, has its own structure which can be
déscribed systematically. He demonstrated for the first
time that variation in BEV was not random and that it was
possible to apply the general principles of language
variation to the explanation of it (Labov 1972a). He also
showed that Bernstein's elaim about restricted and
elaborated codes (Bernétein 1975 <1971>) was wrong and that
each code has its own way of being communicatively effective
(Labov 1972b <1970>), Bernstein had found that class
division in Great Britain was reflected on the way people
use English, and that this had an effeect in children's
school performance. Lower class children would use a
"restricted code®, learned in the family and different from
what was used at school, whereas upper-middle class children
use an M"elaborated code"™ very similar to that used at the
achool. Thereby, lower c¢lass c¢hildren had many more

difficulties achieving school tasks that upper-middle class
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One of the characteristies of the correlational
approach is the stress its practitioners place on
methodology. They have developed sophisticated methods
taken basically from statistics, The two main models used

are variable rules methodology and implicational scales.

Variable rules methodology was first used by Labov in
his study of copula deletion and contraction in English
(Labov 1969). This first version of the methed 1is called
additive because in the algebraic formula only additions and
substractions are used to establish probabilities of
variation oceurrence. Cedergen and Sankoff (1974)
eriticized the additive model for not being appropriate to
the study of probabilities. They proposed a multiplicative
model that could account for independent constraint
families. This model can have two possible formulations:
the model of multiplicative application probabilities and
the model of multiplicative non-application probabilities
(ibid.). Years later, a new model, the logistic model, has
been proposed by Rousseau and Sankoff (1978}; it was created
with the object of accounting for all kind of variations,

and based on it a computer program has been created.

Several theoretical assumptions lie behind the use of
the different variable rule models. In their 1974 article,

Cedergen and Sankoff signalled that:
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the key of the new paradigm 1lies in Labov's
proposal to incorporate systematic variation into
linguistic description and theory by extending the
concept of a rule of grammar to that of variable
rule, where the predicted relative frequency of a
rule's operation dis, in effect, an integral part
of i1ts structural description. This single idea,
which 1s essentially a proposal about individual
linguistie competence, also has wide ramifications
for stylisties, socioclinguisties, dialectology and
diachronie linguistics. This stems from the fact
that, onece accepted and incorporated into
description, variability can be made a function
not only of the presence or absence of linguistic
elements, but  also can be constrained by
extralinguistic factors, all within the same
notional and theoretical framework. (Cedergen and
Sankoff 1974: 334)

In 1979, Kay and McDaniel published an exemplary
article about the advantages and disadvantages of variable
rule methodology. First of all, they make explicit their
positive position with respect to variable rule methodology
as a research strategy that has already demostrated its
analytical productivity. They then present the different
models and criticize each of them by pointing out their

ftechnical” deficiencies.

Kay's and McDaniel's eriticism, moreover, goes beyond
the technical aspects of the model to ecritique some
theoretical or philosophical assumptions (such as the ones
expressed in the Cedergen's and Sankoff's statement, quoted
before). They criticize the idea of regarding variable
rules as a community grammar, as something that is shared by .
all members of a speech community and that is independent of
(although correlated with) social variables. Putting it in

their words:
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An assumption in each of the variable rule models
so far proposed is that linguistic constraints and
social constraints operate independenly, that 1s,
that there 1is not interaction between linguistiec
and social constraints. In faect, a very common
pattern of observed language change, probably the
characteristic pattern, involves suech interaction.
(op. eit.:27).
Also:

Unfortunately, this notion of community grammar is
shown in many of Labov's data to be contradicted
by observed synchronic facts. (ibidem: 28).

The other theoretical criticism they make concerns the
belief that variable rules provide a way to "stretch" (using
their words) the Chomskian notion of linguistic competence.
For them the correlational approach differs from generative
grammar in its theoretical assumptions about language. The
variable rules approach shows the 1nabllity of generative
grammar to consider patterns of varlaticn as a part of
people's 1linguistie ability, but they do not see the
possibility of “*"ecompleting" the generativist conception of
linguistic competence by simply "adding® variable rules as a

part of grammar.

Despite all these criticisms, EKEay and McDaniel
recognize the value of variable rule analysis because such
analysis has shown that linguistiec variation 1s patterned
and quantifiable, and because it has illuminated the ways in
which language change oc¢curs as well as some of the

relations between language and society.
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The other methodology successfully used within the
correlational frame 1is the implicational scale. This
technique has been applied %to the study of creole languages
(Bickerton 1973; DeCamp 1969, 1971; DeCamp and Hancock

.1974). Implicational sczling 1s a statistical procedure
designed to account for variables which present a gradation
within a continuum. For this reason 1its use hﬁs been
illuminating in the case of pidgin and creole languages; it
has permitted researchers to represent in a very clear way
the existence of a linguistic continuum which rangés between
the two poles represented by the more "ereolized® linguistice
varieties on the one hand, ard the more "standardized"

varieties spoken in a given speech community,

Theoretically, the use of an implicational scale
methodology implies strong criticism toward Saussure's
dichotomized approach to linguistic phenomena, and toward
the Chomskian focus on - the ideal speaker/hearer in a
homogeneous linguistic community as the center of interest
for linguists  (Chomsky 1965). Linguistiec heterogeneity is
inherently characteristic of the data analyzed by means of

implicational scales (Bickerton 1973).

Variation theory and implicational .rules have
contributed very Iimportantly to the understahding that
variation in language is rule governed and not a random
phenomenon. Nevertheless, this approach still takes

linguistic variation as a correlate to other variables,
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without considering it as an integrative part of culture and

society.

The Interactional Approach

Interactional socliolinguisties owes part of Iits
theoretical and methodological framework to the
anthropological tradition called ethnography of
communication. Gumperz's fieldwork Iin India showed the
importance of the observation of natural speech for the
understanding of what language is and how it works (Gumperz
and Naim 1960). A few years later, Guumperz and Hymes
presented the basic formulations of this
microsociolinguistic approach (Hymes 1962, 1664; Gumperz
1964). In these earlier articles, they recognize their
theoretical and methodologlical 1links with people such as

Boas, Sapir, Malinowski, Firth, and Jakobson, among others.

The very name "ethnography of communication®™ reveals
the object of study and the method proposed. The objeet is
communicative interaction and the method used is the method
of ethnographic studies: partieipant observation. The
focus of analysis is on actual speech in natural situations
of communication. The unit of analysis is the speech event.
"Speech event analysis focuses on the exchange between
speakers, i.e., how a speaker by his choice of topic as his

choice of linguistie
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v~riables adapts to other participants or to his environment

and how others in turn react to him." (Gumperz 1972: 17)

As was said before, the universe of analysis is the
speech community. One of the main characteristics of the
speech community is its‘llnguistic diversity, which at the
individual level is reflected in people's verbal repertoire
{Gumperz 1964). The concept of 'communicative competence!
involves the ability that people have to use their. verbal
repertoire 1n a socially and culturally appropriate way
{Hymes 1967),'or, as Gumperz points out: "the knowledge of
linguistic and related communicative conventions that
speakers must have to initiate and sustafn conversational
involvement®™ . (Gumperz  1981a). The discovery of how
communicative competence is achieved 1s one of the main

concerns of the ethnography of communication.

One of the c¢omponents of people's communicative
ability is the set of rules that govern linguistic choice
and c¢ode-switching. Gumperz's analysis of code-switching
illustrate the theoretical and empirical scope of this
notion. Through code-switehing, cultural and social meaning
is conveyed and certain communicative purposes are achieved.
At the same time, an inappropriate use of this strategy can
be a source of misunderstanding and communiecative conflict

(Blom and Gumperz 1972; Gumperz 19756a).

Ir the past few years, interactional sociolinguistics
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has moved from an interest in the study and description of
communicative competence (still the abstract abilities of
speakers and hearers) towards the study of actual
communicative behavior. This approach rests on the belief
that communicative intent 1is negotiated in the very
interactive situation itself and that cooperation is created
through the production of contextualization cues that have
to be appropriately interpreted through conversational

inference.

Besldes ethnography of communication, other traditions
have contributed to the elaboration of what can be called,
following Gumperz, "conversational inference theory"®. One
of them is discourse analysis, which "deriving from speech
act theory, frame semantics, and artificial intelligence,
posits abstract semantic constructs, variously called
sceripts, schemata, or frames, by means of which participants
apply their knowledge of the world to the interpretation of
what goes on in an encounter," {Gumperz 1982a: 154),
Ethnomethodelogy (Garfinkel 1967, 1972; Cicourel 1973, 1984,
1981), conversational analysis (Sacks 1972; Schegloff 1972;
Sacks, Schegloff and Jefferson 1974), and some of the
insights of symbolic interactionists (Goffman 1959, 1974,
1981) are the other approaches which, coming from a
sociclogical perspective, have alsc contributed to the

further development of interactional sociolinguisties.

Now the wunit of analysis is conversaticn, considered
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as a microcosm in which social and cultural constructs are
created by means of communicative interaction. The analysis
focuses on how conversational involvement (Goffman 1974;
Gumperz 1982b, ¢} is ereated and maintained, how
participants' intent 1s transmitted, how conversational
inference works i1in the Iinterpretation of the multiple
signalling that 1is continously produced; these signals are
conversational cues that are largely of a linguistic nature,
such as intonation, rhythm, chunking, syntactic and lexical
choice, ete. All these complex processes presuppose that
participants bring to the encounter an idea of what a
conversation is, what the rules (or maxims) are for
maintaining cooperation (Grice 1975; Gumperz 1981b), and how
interpretation works. These "schemata® are culturally
determined and people apply them in an unconscious way.
Misunderstanding occurs when participants have different

schemata.

Ethnometholodogical studies of conversation have shown
how a conversation is interactionally negotiated and
sequentially organized, almest as a2 contingent 1logie; that
means that what happens at any moment in a given
conversation can be taken as a direct consequence of
previous. moves 1in the same conversation. Whereas the
sequential organization as an abstract property of any
conversation can be taken as an universal, the particular

way in which this organization is built and negotiated in a
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particular encounter is culturally determined; the
importance of culture in the building of interactional
encounters is one of the main contributions of the
ethnography of communication to the most recent studies of

interactional soclelinguisties.

In bilingual communities, one of the strategies used
by people to sequentially organize a conversation is
code-switching. This strategy is used as a particular way
of moving from one topic to another, to signal the
difference between new and old information, to change the
tone of the conversation, etec. Hellér (1982} shows the
importance of code-switching as a symbolic device to
negotiate social identity in Quedbec today. She stresses the
faet that shared cultural knowledge is needed to
appropriately produce and interpret code-switching and,

thereby, to be able to maintain conversational invelvement.

Interactional sociolinguistics has been applied to the
study of communicative encounters in urban Western socleties
where industrial development has created a bureaucratie
component that acts as mediator and evaluator of people's
social abilities for different kinds of performances (job,
school, ete). These settings are also characterized by
thelr social, cultural, and linguistic diversity. As a
result, one finds everyday interactions among people with
different cultural and sceial backgrounds. In these

situations the ability to communicate effectively is of
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crucial importaﬁce. Studies of interethnic communication
have illuminated the hidden processes that underlie these
kinds of interactions (Gumperz 1976b, 1978a, 1982).

Analyses of gatekeeping encounters (Erickson 1976:
Erickson and Shultz 1981, 1982) show that in fact what is
being evaluated is not people's actual ability to perform a
given task (in a jJob, in an academic curriculum) but

people's ability to communicate appropriately what their

abilities are. Something similar has been discovered in the
analysis of ¢lassroom interaction (Cook=Gumperz 18813
Erickson and Mohatt 1982; Green and Wallat 1981; Gumperz
1981b; Gumperz and Hernandez 1971, among others), where the
fact that children have different backgrounds is reflected
in their having different communicative strategies that lead

to misunderstanding and negative evaluations,

The relevance of interactional sociolinguistics lies
in the faet that it goes beyond the scope of other
soclolinguistic studies by focusing on the very locus where
social reality 4is created and reproduced: people's
interactions in any kind of relevant situation; besides,
interactiocnal sociolinguisties looks at language use as an
integral part of people's cultural and social life, and as a
symbolic device which permits the researcher to discover the
unconscious motivations and implicit rules that govern

people's behaviors and attitudes.
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The frame of ny study is interactional
sccliolinguisties. By analyzing people's linguistic behavior
in everyday communicative interaction in classroon
activities, I intend to contribute to the wunderstanding of

the social processes occurring today in Catalonia, Spaln.

1.2, The Educational Setting as an Appropriate Place to

Look.

From an anthropological perspective, the study of
education already has a long tradition, as an approach to
understanding how culture is created and transmitted. Since
the turn of the century, anthropologists have studied and
observed educational processes, Anthropelogists have always
been interested in the question of how culture Iis
transmitted, and they see the school not only as a vehicle
for literacy and numeracy but also as a vehiele for the
transmission of cultural values, beliefs and patterns of

behavior.

At first, anthropologists were mainly interested in
the folk systems used by the community under study for
. enculturation and socialization, that 1is, to ensure the
persistance of the set of values, norms and beliefs which
characterized its cultural world. Most of these folk
systems worked through the dinteraction of children and
adults within the family and/or the community, but there was

not a specific institution to acomplish that goal in the
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small-scale social worlds that early anthropologists
observed.

During .the 1960's and 1970's, when anthropoclogists
started looking more carefglly at the Western wcrld, they
started looking at formal education as an objeet of study.
(Spindler 1974, 1982; Comitas and Dolgin 1978; Roberts and
Akinsanya 1976; MacDermott 1974; Ogbu 1974, 1978; Cohen
1971, 1975; Gumperz 1981b; Green and Wallat 1981, ete.).
Some sociologists {Baudelot and Establet 1971; Bourdieu and
Passeron 1977) have already shown the role of the school
system in reproducing and maintaining the social status quo.
School, as a part of the state bureaucracy, has the function
of maintaining the . existing social structure through the
curriculum to which children must adapt to be successrul.
Thus, ©beneath the mnyth of the "unifying" school lies its
true role: maintaining sceial division, As a result of
this analysis, new pedagogical trends developed which put
the-streﬁs on the possibiiity of using the schoel to promote
social change. So¢, as Cook=Gumperz points ocut: "We look to
schooling to ensure the continuance of a stable society or
to bring about needed social changes" (Cook-Gumperz 1985:1).
One of the characteristies of formal, institutional
education is that it entails a confliet or disjuncture
between home and school. Also, with the
institutionalization of learning a new social group appears:

children peer groups in the presence of adults, whose
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interests may often be in conflict. The school thus comes
to be seen as an arena of conflict, specially since children
coﬁing from different backgrounds may attend the same

school,

At the turn of the century, E. L. Heﬁett wrote of
the necessity of looking at education from a systematic and
anthropological point of view (Hewett 1904, 1905). F. Boas
revealed the importance of socialization (as well as
nereditary conditions} in the development of thought
processes (Boas 1911); he explained how different factors
such as sex, ethniecity, and environmental conditions are
erucilally important in the way in which cultural
transmission is articulated (Boas 1928). R. Redfield
analyzed the specific problem created by the imposition of a
foreign system of schooling ({the Western model) in rural
Guatemalan communities (Redfield 1943). He was also
interested in how world view is culturally bounded and how
its tranmission through socialization processes varies from
culture to culture (Redfield 1952). B. Malinowski also
payed special attention to educational processes in
different cultures. Among other topics, he studied the role
of the family as an instrument of cultural transmission
(Malinowski 1927, 1929). He was also concerned with the
consequences of cultural contact in countries undergoing
rapid processes of modernization (especially in Africa) and

the specific problems created by the export of the European
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school system to these countries. He was probably the first
to talk about the necessity of planning education from a
erosscultural perspective (Malinowski 1936, 1943, 1945), 1In
sum, what anthropologists found from the first was that
every single society has its own folk system for apsuring
the transmission of the set of norms, values and beliefs

which constitutes its cultural world.

Anthropology has  brought its theoretical and
methodolegical apparatus to the field of formal,
institutional education. From the theoretical point of
view, the major contribution of anthropology has been the
consideration of education as cultural transmission. A4s J.
Singleton (1974) has pointed ocut, considering education as
cultural transmission has several implications: First,
anthropology assumes that all cultures are equally valuable
as human constructs; this means that the concept of cultural
deprivation 1is rejected. Second, the locus of the
investigation of how cultural transmission works is neither
the "heads™ of the children nor is it the schocl taken in
isolation; education is seen as a complex and multifaceted
process, and formal education and the school system are
particular forms of this. Third, the school is not a mere
instrument for the transmission of knowledge but a social
institution with amultiple functions related to all other
social institutions. Fourth, the school is a place where

different social groups meet {(parents, teacheré, children,



administrator, etc.,); as a result, the confliets that ocecur
in the breoader society are also reflected in the structure
of the schoel and found in its everyday life. Fifth, the
subjects of analysis are considered to be not only the
children but also the components of these other social
groups that more or less directly are related to the
educational phenomenon: parents, teachers, administrators,
peer groups, ete.. Finally, the idea of considering school
as one social institution among others implies taking into
account the different relationships existing between those

institutions and the school.

From the methodological point of view, the specificity
of educationzl anthropology resides in the use of the
ethnographic method for the understanding of educational
processes. The use of this method alsc presupposes some
theoretical assumptions. The most salient of these is the
erucial importance placed on the actors' perceptions and
interpretations of what they are doing, the "emic" point of
view. This implies that the researcher has to live among
the people under study, talking with them (knowing the
people's language is of crucial importance), and learning to
understand their cultural frames of reference (Bruyn 1976).

As Green and Wallat put it:
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When applied to the c¢lassroom or other educational
settings, ethnography wmeans that the researcher
wants to wunderstand what 1s occurring in the
educational setting, how 1t is oceurring, what
definitions of the event the partieipants hold
about these occurrences, and what it takes to
participate as a member of the various groups
within and across these occurrences {e.g. peer

groups, friendship groups, adult-child groups).

The ethnographer does not judge what occurs as
gocd or bad, as effective or ineffective; rather

the ethnographer deseribes what 1s occurring and
after considering the recurring patterns of
behavior in the environment, define rules and
processes for participation and membership.
(Green and Wallat 198t: XIII)

Thus, whereas other social scliences operate through
the previous establishment of hypotheses and base their
studies on surveys and other reported data to test the
hypothesis, anthropology relies on ethnography to isolate

the relevant issues later to be analyzed.

This 1s the common ground where all anthropological
studies meet, and the characteristic that makes anthropology
distinet from other approaches. Ethnographic studies,
nevertheless, can differ depending on the scope of the
sﬁudy, the focus of atﬁention, and the analyticél framework
in which they are found. Following F. Erickson and Mohatt
(1982), one distinction that can be made 1is that between
general or macro-ethnegraphies and micro-ethnographies. For
them, these two types of ethnographies although differing in
scope and in the analytical focus of investigation, both
share an interest in discovering people's perceptions about
what is going on in everyday 1life. Both approaches,

Erickson and Mchatt claim, are necessary if one wants to



39

have a general, and at the same time deep, vision of the

object studied.

1.3. The classroom as a microcosm where communicative

behavior is learned and negotiated.

The defenders of doing microethnography in educational
settings focus on face-to=-face interaction as the way to
understand what culture is and how it works through actual
communicative behavior, As was said in the preceding.
section, this interactional model takes elements from
structuralism, symbolism, ethnomethodology, and
soeiolinguisties. What microethnographers working in the
school domain share is "the view that classroom events are
the mutually accomplished, emergent productions of the
inter-acting work of teachers and students who are
constantly creating and judging behaviors as contexts for

making sense of and to each other” (Campbeil 1979: 9).

One of the aspects most carefully studied is
communication in the classroom. The c¢classroom is taken as a
microcosm where aspects of the broader society are found and
recreated through everyday interaction. Researchers within
this framework {(Erickson and Mohatt 1982; Cook-Gumperz and
Gumperz 1982; Gumperz 1981b; Gumperz and Cook-Gumperz 197%;
Gumperz and Hernandez 1971; McDermott 197U4; Mehan 1974,
1977, 1979a, ©») have studied the "way in which social

inequality 1is recreated and maintained through interactive
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processes, as people bring different soglio-cultural
backgrounds (entailing different patterns of communicative
behavior) into an interaction. Through  communication,
people evaluate each other; if they do not share a code (z
set of interpretive strategies), miscommunication can occur’

and negative evaluations may be the result.

Children having a cultural or social background that
is not the same as that of the majority group “arrive at
school with a set of communicative habits that, in many
cases, are not those expected by the teacher, The faet that
all these processes are, to a great degree, unconscious
brings about difficult interactional situations based on

mutual stereotyping.

1.4. General Considerations About the Approach Used and the

Selected Setting.

The domain of the study 1is the school system in
Catalonia today. It is a ec¢ritical domain, given the
importance that this social institutioh is felt by natives
to have for bringing about desired changes for the whole
society, particularly changes regarding language use and
choice between Catalan and Castilian. Since the focus of
attention in thisrstpdy is on communicative behavior in
everyday interactions, mny main approach comes from
microethnography, and more specificly, from interacticnal

sociolinguistics. This does not mean that the description
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and understanding of the broader soclety is forgotten. On
the contrary, I have tried to bring a variaty of histeorical
and socloeconomical elements that can help in the
understanding of the key situations selected for deep
analysis. I collected this information from different
sources: from the observation of everyday 1life in
Barcelona, from interviewing key people in the <(atalan
government, in wuniversities, schools, or in the "streets",
from the reading of the 1literature on Catalan past and

current situation, from the media, etec.

The reasons I have chosen a micerocethnographie approach
should be c¢lear from the preceding sections about the
relevance of this type of study. If one wants to know what
are the subtle mechanisms through which social reality is
created and maintained in everyday activities, it is
necessary to observe and understand the real locus where
this is happening: everyday face to face interaction. The
school offers a very appreopriate scenario to observe the
gaps which can exist between the changes at the macro~level
{political, 1legal, etec.) and people’s actual behavior,
given that the two levels, the institutional and the level

of people's beliefs and values meet in the school,

Linguistic policies and norms regarding language use
try to regulate a domain of people's 1lives, by regulating
their rights and obligations or duties. If any of theses

policies and norms are tc have any effect, it can be only in




y2

one of these two ways: either 1) they ‘are integrate by

people as their own norms, or b) they are impoged by force

and sanctioned in some way.

Since the object of my astudy 1is to discover the
effects that macrosocial changes have in people's behavior,
it seems logical to look at the ways in which people behave
in thelr everyday activities. I agree with Green and Wallat
when they say that:

"Miero-ethnographies produce descriptions of what
it means to participate in various social
situations that occur within the whole culture,"

and

"By observing patterns of participation and
membership within and across contexts, the
miero-ethnographer can describe rules for
construction of contexts, rules of groups
membership, as well as the goals of specific
social interactions and the produects of these
social interactions {e.g. cognitive knowledge,
social rule learning).n (Green and Wallat
1981:XII)

I also think that if one chooses a relevant object of
study, the result of the analysis must be to gain a better
understanding of the soclety as a whole. That is why both
the object of study and the process of selecting the setting

are important.

As mentioned before, the reason for choosing the
educational setting 1lies in the importance that the school
system has in urban Western societies had as az- vehicle for

the socialization processes through which children learn
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cultural and social norms and rules of behavior (including
linguistic behavior). In Catalonia the importance of the
school in the whole process of catalanization 1s enormous.
The school 1is seen as one of the more important means of
widening the wuse of the Catalan language {see chapter
three). This view raises a very important theoretical
question: usually the school teacnes norms and rules
already existing in the broader society, helping in this way
to transmit cultural values and beliefs and to maintain the
established status quo. But what happens in <Catalonia 1is
different; what the Catalan school is asked to do, as a
result of recent laws, is to teach norms regarding language
use and language choice that are different to the ones
existing in the broader society regarding language use and
language choice. M. Mata, a socialist deputy and a well
known specialist on educational matters, said in a
discussion held in 1983:
[...] I would like to remind you all how difficult
is the task that we are asking the school to
undertake: that it contribute to offer a solution
to a problem that is not yet solved. We are
asking it to contribute to what the Statute says,
to contribute to the knowledge of the Catalan
language, to the normalization of its use, through
its teaching, and through the teaching in the
{Catalan] language, that is, the normal use of the
Catalan language in the school, (Aracil, Mata,
Moll 1984: 33).
For some people this contribution would be one of the

few hopes for avoiding the death of the Catalan language and

culture. During the same discussion, A. Moll, the General
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Director of Linguistic Policy of the Catalan government,
said:

The Statute establishes that it will be required
the teaching of Catalan and Castilian to all
children, so that all of them will master both
languages at the end of obligatory school, and
that seems perflect to me. When we will have a
generation that had followed this education, it
will be the moment to proclaim the obligation of
all citizens of knowing it [the Catalan language]
{and if someone had not wanted to learn it, it
will be his problem...)} (ibidem: U49).

In this way, the school is expected to contribute in
an important way in changing the existing linguistic norms
in Catalonia. By choosing an elementary school and a school
of education I expect to shed some light on the actual
communicative behavior of the c¢hildren (subjects of this
intended change) and the future teachers (the agents of the

intended change).

Studies of c¢lassroom interaction made from  the
perspective of interactional sociolinguistics have already
yielded some insights on how the socialization process works
through everyday communicative interaction. Children 1learn
cognitive strateglies through the acquisition of
communicative skills, and these c¢ommunicative skills are
applied and negotiated in the various communicative
situations found in the school -within the classroom as well

as on the playground.



1.5. Doing Ethnography in One's Own Society

I would like to make some remarks about my experience
doing ethnographie research in Barcelona. There are two
levels in which I consider this to be of some interest;
first, I would like to explain in what way the fact that I
was a native could affect my study; second, I would like to
explore what it means to do microethnography in a Western
urban setting like Barcelona. I could have considered a
third level, that of being a woman, but since in the setting
where I was doing research, education, is a setting where
many women work, I do not think that the faect that I am a

woman affected in any significant way my access to the data.

Let us start with the first level. 1In what way could
being a native have affected my study? First of all, it 1is
necessary to explain that I am a special type of "native".
On the one hand, I am myself an immigrant person, I was
born in Valencia, a city 370 km south of Barcelona.
Although Valencia is part of the Catalan linguistiec domain,
and my father was a Catalan speaker, I was raised to speak
Castilian. When I came to Barcelona ¢to study in 1969,
although I could understand Catalan perfectly, I spoke
Castilian, and I did not start speaking Catalan until
several years later. The language of my family was
Castilian because my mother's first language was <Castilian,
and my father also shifted to Castilian because in Valencia

speaking Castilian was a symbol of prestige (the relations
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between language and society in Valencia are quite different
of these of Catalonia; Valencian-Catalan, for economic and
political reasons remained as a rural 1language, while
Castilian was a symbol of urban life; most of the Valencian
upper and mnmiddle class shifted to Castilian). All my
father's family had emigrated from a village to the city
and, although they maintained Valencian-Catalan among
themselves, they started using Castilian with other people
and with their children. Thus, my three older brothers and
myself learned Castilian as a mother tongue, and we attended
‘school in Castilian, Nevertheless, we felt the presence of

Catalan because we listened to it in familiar gatherings or

when my father spontaneocusly manifested humor or anger.

In the 60's a protest song movement, el moviment de la
nova ggggé {the new song mouvement) appeared, for the most
part in Valencia and in Catalonia. The singers of this
movement sang in Catalan. Their songs were prohibited both
for the political content of the lyries and for being
written in Catalan. For the first time I was witnessing the
symbolic meaning of Catalan in expressing democratiﬁ
positions, and many people of my age started singing
(although not speaking yet) in Catalan. In 1969 I went to
Barcelona to study, and there I found that many people in
the city and in the university were speaking Catalan. Thus,
Catalan was not only a language spoken by the old generation

eoming from rural areas, but alsc an urban language spoken
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by educated people: a language of prestige the use of which

also could convey political and ideological meanings.

My integration into the social life of Barcelona took
a while, but soon I was feeling that I was a member of the
city community and participating in this new 1life. I
understood Catalan but I did not use it because everybody
addressed me in Castilian. In 1974 I started teaching at
the school of education of the Autonomous University of
Barcelona, created a year before (see chabter 4 for more
details about this school)., There, for the first time, I
found some people who would always speak to me In Catalan,
switching almost never to Castilian. They were teachers of
Catalan and for them this attitude was part of their
profession. Little by little, I started speaking Catalan,
and after the summer of 1975, I made my first public speech
in Catalan in front of all my collegues in a school meeting.
Nowadays, I speak almost to everybody in Catalan fexcept a
few people who are Castilian speakers or who, like myself,
teach Castilian), although at times, even now, some of the
people who have known me from the beginning address me in

Castilian.

The ecircle is closed. Two of my brothers (the oldest
went to Madrid when he was very young, then to France,
Cuenca, and again to Madrid, where he now lives) and I live
in Catalonia and speak Catalan as our main language of

relationship. There are several reasons for this: a) the
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symbolic meaning that the use of Catalan has had in our
lives with reference to ideological and political pesitions;
b) the fact that Catalan is a language of prestige, and by
using it we were achieving this prestige too; ¢) the desire
of Iintegrating intoc the new life that Barcelona offered us
(and to use the languagé is 1ike the 1last step in
integration), and d) the recovery, at the same time, of éur
identities as members of a cultural group speaking a

language different from Castilian.

On the other hand, I can not be considered a conmmon
type of immigrant, neither by my geographical origin nor by
oy professional status. The majority of the immigrant
population comes from Andalusia (most of them from rural
areas) and occupy the lower status in the labor hierarchy,
while I came from the eity of Valencia, was a student, and
soon after finishing my studies started teaching at the
University. I also started using Catalan regularly, so, I
can be seen as an almost "one of them" by Catalan people.
At the same time, I still have some +traits that can make
immigrant people see me as different in some ways from the
"Catalan-Catalan® people (about the folk names for talking
about ethnicity in Catalohia see Woolard 1983, eh. III), as
some phonetic traits or idiomatic expressions typical from

Valencia.

This complexity, or ambiguity in my own identity 1is
not something negative, I Dbelieve; instead, I think it
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helped me to see.the Catalan situation in all its complexity

and never as one where simple generalizations could be made.

Another aspect to take into account 1s that, when I
started carrying out my research, I was Just back in
Barcelona after two years of being abreocad working in my Ph.
D. at Berkeley, This specifiec situation enabled me to
assume a naive and unfeigned attitude in asking questions
about the changes that had occurred during my absence, even
though I had at the time a good emic knowledge of the

culture,

Thus, - I ecan say that I was at home in Barcelona, and
also "at home" in the two settings where I chose to focus
the analysis., The @salementary school I selected is in the
neighborhood where I live, and fhe school of -education 1
observed is the one where I work. Consequently, I already
had a soecial network formed by kins, frinds, and c¢olleagues,
did not have adjustment problems, nor did I have to explain
who I was and what I was doing in those settings, , since
everybody could identify me easily both as a member of the
community and as a member of academia; I knew the two
languages spoken in the community, and I did not have any
bureaucratic problem that either made difficult or prevented
me from doing research; finally, given my ambiguous yet
recognized position in the community, both native and
immigrant people could look at me with a certain amount of

sympathy.
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Yet, although there were advantages in doing
ethnegraphy in my own society, there were also
disadvantages. The first difficulty I found was in trying
to keep distance most of the time, in order to "observe®. I
could make Altorki's words mine when she says that "I became
what may be best described as an observant participant. My
primary duty was to pafticipate; to observe became an
incidental privilege." (Altorki 1982: 169)., A week after
I arrived I started working at the school of education in my
old position as a member of the department of Philologies,

where I taught Spanish language and linguisties.

After two years of being away, my first goal was to
regain an understanding of what was happening in ny
department, in the school of education, and in the whole
soclety. For a while, I was observing and asking questions
of anybody about everything, in order to readjust as soon as
possible, However, after two years of studying
anthropology, this process of readjustment was not innocent:
I took advantage of 1t to 1learn about Barcelona and
Catalonia as the "half ocutsider™ I had become, It was very
interesting to see how I had started looking at everything
from an anthropological perspective: everything was of
interest. I observed people, read newspapers, watch
television from this new point of view: I learned very much

during that periocd.
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At the same time, doing ethnography in a big city like
Barcelona always leave one, in a way, as a kind of outsider.
Apart from the closer networks of kins and friends, one can
remain a foreigner among most other people. Visits and
interviews had to be made by appointment, and first contacts
through telephone calls in which I gave references of some
shared acquaintances and/or a summary of the research in
progress. I had the advantage, nevertheless, of having a
good network of references anong sociolinguists and
educators, and that fact gave me easy access to the people
in charge of the 1linguistic¢ and educational poliecies at
several administrative offices. During the time I started
my fieldwork, the general atmosphere at the intellectual and
political levels very much favored the kind of research I
was doing; asa result, everybody with whom I talked received

me with warmth and enthusiasm.

Miner problems appeared later, because at times it was
not easy to keep a balance in the "duality" of being both a
participant and an observer. Most of the time these
difficulties turned into funny situations, with a friend or
collegue saying something 1like: "Wateh out!? Amparo 1is
analyzing us again!™ or "Come on, Amparo! relax a little,
give up observing and analyzing everything all the time!".
Other times, I have to confess that I felt tired of
discovering myself observing and analyzing people's

behaviors and attitudes through their speech instead of
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simply having a light conversation without second thoughts.

However, looking back now to the fieldwork process, I
can feel almost in a material way how the anthropological
and sociolinguistic prespective have helped me in having a
broader and deeper understanding of my own society. In a
way, I feel that I never will be able to give up observing
and analyzing the c<¢rucial role that language use plays in
any situation as a key marker of a person's identity,

intents, and goals.

Doing fieldwork in my own society has made me beconme,
I believe, a more competent member of the community to which
I belong, and, at the same time, has given me the
possibility of putting social reality into perspective and
being able to look at it from a relativistiec point of view,

without ethnocentrism and provincialism.



("for number sequence only"™)
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Chapter 2
LANGUAGE IN CATALONIA

2.1, Catalonia and the Catalan Language. A Note on

History.

Catalonia is a region of Spain located in the north
eastern part of the country, boundered by the Mediterranean
sea on the East, France on the North, Aragon on the West and
Valencia on the South. Its population £Is about 6,000,000
inhabitants, 50% of whom live in the city of Barcelona and
its industrial belt. Around 60% of the total population of

Catalonia speak the Catalan language.

The <Catalan language is not only spoken in Catalonia,
it is also spoken 'in Valencia, the Balearie Islands,
southern France, the Principality of Andorra (a2 small
ecountry to the north of Catalonia, the only place where
Catalan has been always the official language, along with
French), and in a town in Corsica called 1' Alguer. This
linguistic domain has its roots in the Middle Ages, when
Catalonia was an independent kingdom, along with Aragon, a

situation which lasted until the 15th century.

During the 11th century the Remance speech spoken in

the area crystallized as a 1language different from other
romance languages such as Castilian, French, ete, There has

been early 1literature written in Catalan since the second
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half of the 13th century in different fields 1like fictien,
philosophy, history, and so on (Azevedo 19814).

During the 15th century the Catalan c¢rown passed into
the hands of a Castilian dynasty, but still Catalonia
maintained its own laws. During this century there was a
flourishing of Catalan literature. An interesting fact 1is
that in this century the printing press was introduced in
the Iberian Peninsula, and the first book printed was one in

Catalan (Vallverdd 1984, 1985).

Little by 1little the political and administrative
influence of the Castilian monarchs grew in Catalonia, and
finally, in 17184, after a War of Succession, Catalonia leost
all legal autonomy and rights and become subject to the laws
and administration of Castile. All public institutions had
to use Castilian since then, except for some recent periods,

as we shall see (Woolard 1983).

In the second half of the 19th century compulsory
education was declared by 1law, and this as to be the
beginning of a very efficient means of Castilianization.
But, at the same time, it began a powerful process of
development of a Catalan nationalistic identity headed by
the bourgeoisie that felt that they could not get politieal
power from the central government (Vilar 1962),. There was
alsoc a rebirth of Catalan literature (Badia 19634). All this

resulted in the configuration of a Catalan autonomous




56

government from 1914 until 1925 (stopped by the military
dictatorship of General Primo de Rivera) and continued with
greater support and power in the 1930's, during the time of
the Spanish Republic when Catalonia obtained a relatively
autonomous regional government (see section 3.2.). This
period was again cut off by another military uprising (that
of General Franco) that resulted in a Civil War =from 1936
to 1939.

The fascist forces headed by Franco won the war and a
period of dictatorship started which lasted until 1975, when
Franco died. This was a period without freedom and human
rights, strongly centralist. A1l Catalan institutions
vanished, and the publie use of Catalan was prohibited and

punished.

The impoverishment of the Scuthern regions of Spain,
and the relative industrial developmet of Catalonia and
other peripheral =zones of northen Spain, like the Basque
Country, reéulted in a migratory movement from the former
zones to the latter. So, Catalonia received big waves of
immigration of Spanish speakers during the 1950's and the
1960's, and for the first time in Catalonia, immigrants were
forced to live in newly built neighborhoods that evehbually
became ghetto-like. Mones states very clearly the problems
ereated by the massive arrival of immigrants to Catalonia:

f...] the immigratory avalanche of that years
{50's and 60's] and the vresultant social,
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economic, and cultural discrimination against the
newcomers, would bring about, and does still,
serious socio-cultural and sociolinguistie
problems, more serious even as a result of a
policy that only favored speculation and did not

try to satisfy the minimal = needs for
socio-~cultural equipments [...} the
socic-territorial marginalization prevented

immigrants from integrating into the catalan
community. (Monés 1980: 90-91)

In this period another important event took place:
the i1introduction and development of TV that used only

Castilian in its broadcasting.

During the 60's, a politieal and cultural movement for
freedom and democracy started in Spain. All thé Wastern
world was witnessing a period of resurgence of
ethnonationalism (Esman 1977), and for Catalonia this was
the beginning of a period of recovery of Catalan identity;
scme publishing houses started to publish books in Catalan,
some private schools and institutions started to teach
Catalan, and the supporters of this were mainly middle class
people who were clearly in opposition to Franco's regime and

joined with the working elass teo fight dictatorship.

By the early seventies opposition against Franco's
regime was very strong and the governmental power became
weaker and weaker. From the sociolinguistic peint of view
the consequences of this period (40 years, almost two
generations) were that speech norms appeared that clearly

favored the use of Castilian, since Castilian was the only

language permited for public purposes. Speech norms,
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implieit and expliecit, appeared that favéred the use of
Castilian leaving Catalan as a language used for only

in-group interactions.
L]

2.2 Legal changes regarding language use since 1975.

Up to Franco's death in 1975, the linguistiec situation
in Catalonia has to be understood as one in whiech Castilian
Spanish had a social dominance. In public domains, the
space 1t occupied was overwhelming. A1l native Catalan
speakers (the majority of the population of Catalonia) were
bilingual and had to use Castilian Spanish for any public
purpose. The non-natives were mostly monolingual Castilian
speakers, although some were passive bilinguais and a small
percentage were active bilingual, It can be said that by
that time one could live (and survive) using only Castilian,

but neot using only Catalan.

But, at the same time, there was a strong and long
history of struggle for linguistic rights that favored the
Catalan 1language. It had became a popular saymbol of
resistance against Franco's regime; it was also felt as =z
language of prestige maintained by the bourgeoisie, the
intellectuals, the Church, and also by wide ranges of middle
and lower middle ec¢lass Catalan people. The power and
pressure of all these different groups was what would give
grounds to the recovery of Catalan language as soon as the

political conditions changed.
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During the dictatership, the consideration of Spanish
Castilian as the only language in the country was a matter
of fact. Since the beginning of Franco's regime, languages
other than Castilian were forbidden in any public area
(schools, bureaucracy, media,...). This wasa based on the
jdeoclogy that Spain had to be united, so the existence of
autonomous regions and different languages was viewed as an
attack or a threat to one of the basic assumptions of the
regime. For that reason too, opposition to Franco in
Catalonia included the demands of a statute of Autoncmy and

the free use of the Catalan language.

After Franco's death, the Catalan people shared with
all Spaniards the huge task of c¢reating a democratic form of
government. One of the first outcomes was the Spanish
Constitution. After the first democratie general elections
in Spain (1977), all political parties in parliament
discussed and elaborated the Constitution, which was
presented to the people and approved in 1978. In one of its
articles, Spanish Castilian language was confirmed as the
official language in Spain, and other languages were also
accepted as official in the territories of the autonomous

regions where they were spoken, and under the local laws.

The Constitution, the legal framework for the whele
country, allowed the Catalan Statute of Autonomy to be
formulated, It was issued and approved by referedum in

1979. This Statute has several articles concerning
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language: First, Catalan is declared to be the own language
of Catalonia; second, the Catalan language is the official
language of Catalonia along with Castilian Spanish, the
official language of Spain, and third, the government of
Catalonia will guarantee the use of both languages and will
ereate the conditions that will permit an equal treatment
for both languages as well‘as the game rights and duties for

all citizens.

In other articles, the wording takes into account the
linguistic rights of the people in the north of Catalonia

who speak -Aranes, a different language related to the

Gasconian language.

If we analyze the formulae applied to Catalan language
they are rather ambigous, while, in contrast, all is olear
about the status of Spanish Castilian. The only move
forward in the Spanish Constitution is the recognition of

other languages as also having official status.

After the first Caﬁalan elections, held inﬁ 1980, the
political parties faced the task of working out a Linguistie
Act that had to elaborate the articles concerning language
in the Catalan Statute. A committee was formed of members
of all political parties to build up what was célled the law

of 1linguistie normalization, The work of the committee

began in July 1980 and the discussion took three years. The
law was finally enacted in 1983.
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The point of departure for the law was the "Carte de
la Langue Francaise", approved by the national assembly of
Quebec in 1977. In this "Carte" the French language was
confirmed as the only official language of the Quehecquois
territory, taking into account the reapect of personal

rights of people speaking other languages than French.

Through the discussions held by the members of the
committee, it eventually became clear that the pressure of
the institutional presence of Castilian Spanish as the
offieclal language in Catalonia as well as the respeet for
the rights of Castilian speakers living in Catalonla were
conditioning the elaboration of the proposition. As a
result, the law neither stresses nor confirms the Catalan
language as the first language of the territory. Instead,
Catalan and Castilian Spanish are considered legally at the
same 1level, as coofficial 1languages of the autonomous

region.

The - law favors the use of Catalan in 1) place names;
2) public signs; 3) schools and education, and 4) the media
which are controlled by the Autonomous government; but it
does not make any decision about the use of Catalan in
public services, theladministration of the Spanish state in
Catalonia, work relationships, private companies, public
entities and associations, and most of the media, which are
not controlled by the Catalan governement. All these

domains are not regulated by the law and so it is up to
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personal decision whether to use Castilian or Catalan,

In conclusion, it can be said that the law shows a
moderate beginning of favoring the use of Catalan that has
been accepted as such Sy all political parties, and this 1is
positively evaluated by most people. Nevertheless, some
sectors of the more radical nationalism are pessimistie.
They think that today any 1egi§1ation which favors
bilingualih is in faet favoring the use of Castilian, given
the recent history, the importance of Castilian in the
media, and the high percentage of Castiliap speaking
immigrants in Catalonia. For radical nationalists, the
Catalan language is in danger of T"death™. It will only
survive 1if it is declared the first language of Catalonia
(an interesting example of this debate can be found in

Quaderns d'Alliberament 8/9),

Other policies héve been implemented mainly in the
educational domain. There has been a process of introducing
the teaching of the Catalan language, which began in the
last decade of Franco's regime, when Catalan began to be an
optional subject in some private schools, In 1978 (before
the first Catalan eleetions took place) a law was issued
that stated that Catalan had to be an obligatory subjeet in
all schools of Catalonia. Later on, once the Catalan
parliament was constituted, the ‘possibility of giving
instruction in Catalan was considered, and 20% of schools

asked to do so.
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Since 1983, the Catalan government has total
responsibility for education (elementary, middle and high
schools, not in the universities), and an act was issued to
guarantee not only that the Catalan language had to be an
obligatory subjeet but also that at least one more subject,
other than language, had to be taught in Catalan in middle
schools., There was also a "recommendation®™ of using Catalan
as an all-purpcse means of communication inside the school
and in all relationships of the school with other social
institutions: municipalities, parents? associations,
neighhborhood associations, ete. {More about language and

school will be said in next chapter).

In the last few years there has been an improvement
regarding the use of the Catalan language in the media.
There are three public and one private radio stations which
broadeast only in Catalan (Catalunya R3dio, R3dio Associacid
de Catalunya, Rddio 4, and Cadena 13), and many others have
some programs broadcasted in Catalan (Gifrew 1983, 1985).
The situation in T.V. is as follows: there is one channel
(TV3) controlled by the Catalan government (in Spain all TV
is publie) which broadcasts only in Catalan (50 hours per
week); the other two channels (IV? and TV2) have some
programs in Catalan for a total of 20 hours per week., The
percentage of people who watch TV3 has been increasing
little by little, and the last data shows that it is higher

that the percentage of TV2 watchers (Vallverdd 1985; Guasech
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and Luna 1985).

Since 1976 there is a Catalan newspaper (Avui) which
covers all Catalonia, and since 1979 there is another (Punt
diari) which covers the province of Girona. There is also a
weekly magazine (E1 mén), a number of specialized
publications (humor, science, urban planning, ' history,
polities, juvenile, etec.), and a number of local newspapers
and magazines, Gifreu (1983) reports as thirty nine the
number of periodicals which come out once or twice per week

and have a relatively important diffusion.

2.3. Socio-political changes affecting language in the last

few years.

Before the Socialist Party (PSOE) won the general
elections in october 1982, the picture regarding the
languages and varieties wused, and the users of these

languages and varieties was as follows:

Until 1979 (whén the Spanish Constitution was
‘approved) Castilian Spanish was the only offiecial 1language
for all the Spanish territory, the language used at school,
in the media, ete.

In Catalonia, Spanish was also the 1language of the
non-Catalan speaking immigrant population (around 40% of the
total population). Most of the immigrants occupied lower

positions in the occupaticnal structure, whereas another
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part of the non-native population were civil servants for

the central government as well as the police, the army, etec.

It has to be said, nevertheless, that the Castilian
spoken by most of the working class immiérant population is
a southern variety of Castilian (mainly Andalusian) that
differs from the central variety, the standard one, used at
that time by rulers. Moreover, this southern variety was
stigmatized by the speakers of the standard variety. So,
the working class immigrants in Catalonia could not identify
themselves with the Central government either ideoclogically
or linguistically. That is something that has to be taken
into account when trying to explain the massive
participation that the working class had in the nationalist
struggle. Alsc we have to take into account that this
nationalist struggle was a part of the general struggle for
basic freedom and human rights; the slogan more used at that

time was Llibertat, Amnistia, Estatut d' Autonomia {Freedon,

Amnesty, and Statute of Autonomy).

In 1980 the first elections for a Catalan parliament
took place. The winner was the coalition called
"Convergéncia i Unid" {Convergence and Union)} formed by two
nationalist parties of a moderately rightist ideoclogy. They
did not reach the absolute majority of votes, sc they had to
take into account the politiecal views of other leftist
parties such as socialists and communists as well as other

parties more on the right in crder te govern Catalcnia.
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A General Office for Linguistiec Poliey ("Dirececio
General de Politica Linguistica®) was ecreated, and some
changes began to be noticed. But, at the same time,
something very interesfing began to happen: the Catalan
language was also a language of power, the 1an§uage spoken
by the leading politieal (and _also economic) elasses in
Catalonia. And the working = class (mainly

Andalusian~Castilian speaking) began to have mixed feelings.

On the one hand, their political project (this of the
leftist parties) was not the one of the ruling classes now
holding the political power. Immigrants could identify any
linguistic poliecy for the recovery of Catalan language as
diseriminatory. But, at the same time, the Catalan language
appears to be not only a prestigious language (it always was
seen in this way) but also a language that can.be useful for
social mobility givén that with the restoration of the
Catalan government, there was a rapid growth of all kind of
positions in the different departments of the local
administration. So, ﬁsing Lambert's words (Lambert 1972),
the Catalan language started to be 1looked at with an
instrumental attitude, and sometimes this instrumental
attitude could be in confliet with the lack ef an
integrative attitude. Although many times both instrumental

and integrative attitudes are found together.

At the same time the more radical nationalists feel

that the Catalan government is making only timid efforts
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toward nationalist goals and linguistie poliey regarding the

Catalan language.

Two manifestos written by inteleétuals were published
during that period of time. One, published in 1979 with the
title of "Una nacld sense estat, un poble sense llengua?”
(A nation without state, a people without language?} stated
that the situation regarding the use of the Catalan language
was then (1979) worse that ever, and that this language
would perish if a strong and agressive linguistic policy was

not implemented (Argente et al. 1979).

The authors of the other manifesto, published in 1981,
stated that in Catalonia the Castilian language was
oppressed, and that the Catalan people and government were
acting in an imperialistic way (as the Central government

formerly did towards Catalan) towards Spanish speakers.

Both manifestos had a broad public effect, and in a
way they served to make concrete what during the prior
period were general and abstract statements about language

and lingusitic policies.

In 1982 new general elections took place, and the
Socialist party, headed by Felipe Gonzalez won. A new young
team of politieians took the leadership of the country. For
the first time in history {with the exception of a short
period of time during the Civil War) a leftist government

was ruling the country.
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Here, it 1is interesting to note that an important
number of the new team, and in fact the Presidént; Felipe
Gonzalez, and the Viece President, are from Andalusia, so,
they speak the Southern variety of Spanish (although highly
standarized, they maintain the basic distintive linguistic

features).

On the one hand, the southern variety, that in
Catalonia was the wvariety spoken by the working class
immigrant population, is now used by the 1leaders of the
Central government, belonging to the Soeialist party -z
leftist (moderately leftist) party. On the other hand, the
Catalan language, which was one of the key markers of the
opposition to Franco's diectatorship, is now the language of
the Catalan political power, held by a moderately rightist

and nationalist coalition.

It would seen 'that some people could associate
nationalism with rightist ideoclogical or political
positions, and that all this could reinforce the political
positions of many people who are against the Catalan
government. But, in faet, the picture in now 'even more
puzzling. - In the 1last Catalan elections, that took place
last April, C i U, the nationalist coalition, was again the
winner, but this time they won the absolute majority. This
result was in part due to the high level of absenteeism of

the hypothetical leftist voters.
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Political analyses of these last elections state that
an important number of immigrants voted C i U as a way to
manifest their desire for integration, of being ruled by an
autochtonous party; other analyses state that immigrants
thought that the people who have the economic power could
solve the problems generated by the economie crisis, while
the socialists 1n the Central government are having many

problems solving it.

It has also being observed that the Central government
still shows a lack of understanding toward internal
nationalisms (apart from its ideoclogical positions); they
promote a Spanish nationalist 1deology that tends to
minimize and even deprecate other internal nationalisms such

as the Basque or the Catalan.

Catalan speakers continue to feel their language is
threatened (although less that before) given that the actual
situation is that Castilian Spanish 1s still much nore
widely used (and felt by many to be more useful) than

Catalan.
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2.4. Barcelona and Its Linguistiec Repertoire.

In the folleowing pages I intend to show the complexity
of the urban setting of Barcelona and its metropoiitan area,
the frame of the microanalysis presented in chapters four,
five and six. In section 2.4.1, demographic data are
presented, In section 2.4.2. the different linguistie
varieties spoken in Barcelona are discussed in an intent to
depict the city's linguistic repertoire. Demography, urban
planning and language are crucial aspects to understanding

social life in an urban setting.

2.4.1, The City and Its Metropolitan Area

To talk about Barcelona, the capital of Catalonia and
one of the two most important cities in Spain <{(the other
being Madrid), presents, first, the problem of its

geographical and demographic delimitation.

Like many indrustrial cities in Europe, Barcelona has
suffered many changes since the industrial revolution. As a
result of the migration from rural areas to urban settings,
many European cities had to extend beyond their medieval
limits and create new urbanized zones in order to

incorporate the new immigrant populations.

During the 1950's and the 1960's of the twentieth
century,urban growth was due to new waves of immigration

towards industrial eities, and new peripheral zones
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appeared. As Borja et al, (1985, note 3) put it, "the
underequipped, marginal peripheries were the sad expression
of development™. Some cities, like Madrid, annexed part of
their recently urbanized surroundings, enlarging their
municipalities. Others, like Barcelona, did not annex their
periphery but created a supermunicipal institution to take
care of the services common to the different municipalities
immediately surrounding the city and the city itself {Borja
et 2l. 1985, note 1).

Vo

Thus, in talking about Barcelona, it is necessary to
take into account the metropolitan area of Barcelona as well
as the city itself; otherwise, as we shall see, we could not
account for many of the most important demographic and
structural changes oceurring in the last thirty years. In
the following pages both domains are explored, comparing the
latest demographic data available when this study was

carried out.

Alemany et al. (1985), after discussing the different
territorial divisions of the metropolitan area of Barcelona
since the 1930's, choose the area of the Metropelitan
Corporation of Barcelona because of its administrative
consolidation. The Metropolitan Corporation of Barcelona is
an institution created in 1974 "for the promotion,
coordination, management, monitoring, and execution of urban
planning, and the rendering of relevant services for the

whole of the metropolitan area.? (Corporacid Metropolitana
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de Barcelona, 1984: 20). The metropolitan area (MAB) is
composed of 27 munieipalities, including Barcelona (see map
1), it has a surface of U478 km2, and 3,097,000 inhabitants
. (in 1981). Some of the "relevant services" that the
Metropolitan Corporation renders to the munieipalities under
its care include urban planning, energy and water supply,

transport, housing, fire brigade, etec..

As was sald before, the usefulness of zll this
information 1is its relevance te  understanding the
demographic changes that have affected the city of Barcelona
and its surrOundings. If one takes into account only the
city of Barcelona, one can observe that the population
inerease since 1950 until 1981 has been very little: 1.1%
(see‘table 1); yet, taking inte account the rest of the
metropolitan area, one sees that the increase has been 5.5%,
and 2.4% for the whole MAB., Also, if we compare the growth
of Madrid with that of Barcelona, the terms for the
comparison have to be the municipality of Madrid (607 km2,
3,188,000 inhabitants in 1981) with the MA of Barcelona (478
km2, 3,097,000 inhabitants in the same year) {(Borja et al.
1985, note 1) for the reasons stated above regarding the
different administrative solutions selected by the two

eities,
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BARCELONA METROPOLITAN AREA
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Table 1
EVOLUTION OF THE POPULATION

TOTAL
50;60 60~-70 70-75 75-81 1950-1981

% 3 4 - Absolute® ¢
Munie. of
Barcelona 1.8 1.3 0.1 0.02 476 1.1
Rest
MAB 5.6 8.1 5.0 1.8 1,086 5.7
Total
MAB 2.8 3.4 2.4 1.1 2,216 2.6
Total
Catalonia 1.9 2.7 2.1 1.0 2,716 2.1

¥ In thousands of inhabitants.,
(Source: Borja et al. 1985, and personal elaboration)

The MAB is organized in municipalities., Table 2 shows
some of the relevant data regarding the demographic and
soclal structure of each munieipality, and the totals for
the metropolitan area as a whole. As can be observed, more
than half of the total population of the MAB 1lives in the
city. Regarding the place of birth, it is interesting to
note that in some municipalities (seven in total) more that
50% of the population is from outside Catalonia, and in the
city the percentage of immigrants in U41.1%. The employment
structure of the MAB is clearly that of an industrial urban
setting: with some exceptions, the occupations which
predominate in the whole area are those belonging to the
secondary=-industrial sector and to the tertiary sector. As
could be expected, the tertiary sector have more presence in
the eity than in other mnunicipalities, given that it

concentrates the administration and other services.
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Table 2: The Metropolitan Area of Barcelona

(Source: Borja et zl. 1985, note 2)
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The educational level of the MAB still shows a number
of 1illiterate people, much higher in the municipalities
surrounding the city than in the eity itself. During the
big waves of immigration of the 60's some of the people who
came to the MAB were iIlliterate, and some children still of
elementary school age eoul§ not attend school:because in the
places were they went to live there was no scﬁool until five
or more years later, and, by that time, some of them were

already working.

Yet, the importance given to the metropolitan area
does not have to overshadow the socio-cultural and
historical personality of the ecity. The munieipality of
Barcelona covers an area of 100 sq km between two rivérs (E1
Besds and El1 Llobregat), the Tibidabo hills, and the
Mediterranean sea. Its geographical 1location on the
North-East of the Iberian Peninsula has made this city
through the centuries a kind of bridge between Northern and
Southern Europe and within the Mediterranean world (Borja et
al. 1985, note 2). In fact, Barcelona, and through it
Catalonia, has always looked more "in front of it", towards
the Mediterranean and towards Central and Northen Europe
than "back" towards the rest of the Iberian Paeninsula.
This fact has had 4its reflection on the Catalan cultural
manifestations through history; regarding literature, e.g.,
Catalan medieval productions were much closer to the French

or Occitane trends (trobadours, ete.) than to the epic
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styles dominant in Castilian 1literature and its subjects

regarding honour, purity of blood, or religion.

For many people, who come ¢to visit &the eity from
abroad, Barcelona is seen as a very sophisticated,
cosmopolitan European city, attractive in many different
ways: cultural activities, architecture, art museums, etec.,
besides its geographical location and its Mediterranean
weather. Names such as Josep Carreras, Montserrat Caballe,
Picassc, Dali, Miro, Gaudi, etec, can be associated with the
eity (all these considerations are probably in the minds of
the people responsible for deciding whether or not Barcelona

will be the Olympie City for the 1992 Games).

Barcelona city is organized basically in two different
ways: districts and neighborhoods (barris). The districts
are larger, ineluding several neighborhoods, and they have a
e¢learer administrative and bureaucratic existence (they have
representatives in the City Hall, are the basic divisions
for 1loecal elections, ete,). The neighborhoods are smaller,
and closer to the population {people talk about living in,
or belng from, such or such neighborhood, but never about
living in a district), and they have voluntary associations
(neighbors' associations), many of which have played an
important role in the last decades 1in the defense of
people's quality of 1life, and in organizing part of the

democratic struggle against the Franco regime.
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In their study of urban land and social ¢lasses, Bonal
and Costa (1978) start with the city division into 53 "urban
units™ which basiecally coincide with the neighborhoods (see
map 2). Since they are interested in showing the relation
between these units and the socio-economic distribution of
the population, they apply seven variables to the urban
units (urban structure, topography, urban infrastructure,
communication by publie transport, housing typoloy, and
price of the land). They edme out with 17 typologies after
correlating all seven variables, Table 3 shows some of the
data that can help us to understand the structural and urban

organization of Barcelona eity.

This table offebs a view of the different types of
neighborhoods that integbate the eity taking into account
several variables such as  the geographic origin of the
population, its economic level and the index of fertility.
There are neighborhoods that present a high concentration of
immigrants (like those in typologiles 1, 2 and 15), that at
the same time have a high index of fecundity, and where more
that 50% of the families 1live from a low salary. In
contrast, there are neighborhoods {(like 11 and 13) with a
lower presence of people from outside Catalonia, with a
lower index of fecundity and with a higher economic level.

Finally, there is a range of intermediate neighborhoods.

The =stated above corresponds with the picture of a

modern European city with a) a center and some suburbs where
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Mep 2

THE NEIGHBORHOODS OF BARCELONA

(Source: Bonal and Costa 1978)
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KEY FOR TABLE 3

Socio-Economie Variables:

Index of fertility.

Number of people arrived in Barcelona, per hundred
Barcelonans, -
Non~Catalan population, per hundred Catalans.
Andalusian population, per total of non-Barcelonan
population.

Percentage of immigrants who arrived in Barcelona
between 1960 and 1965, per total non-Barcelonans,
Percentage of families living with a high level
salary (managers and the like).

Percentage of families living with a professional
salary.

Percentage of families living with a middle category
salary.

Percentage of families living with a lower salary.

II. Nelghborhoods under each type.
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Vallbona, Torre Baro, La Clota, La Teixonera, 3ant Genis
dels Agudells, Els Penitents, and Vallvidrera.

Can Bar, Montjuich, Iberia, Trinitat Vella, Les roquetes-
Verdum, and El Carmel.

Vallcarca.

Ciutat Meridiana, Baré de Viver-Milans del Mosch, La
Guinegueta-Canyelles, Barcinova, Vall Hebrd-Montbau,
and Can figuerca.

El Besds, Trinitat Nova, Turd de la Peira-Ramon AlbS-Pi
i Molist, Congrés Eucaristic, and Zona Franca.

La Barceloneta.

El Teulat and Horta.

Foble Nou (Casc Antic), el Clot, and Sarrid.

Sant Andreu-La Sagrera, El1 Camp de l'Arpa, Gr3eia, Sant
Gervasi-El Putxet, Collblanch, and Sants-Hostafrancs.
Les Corts.

Tividabo, Pedralbes, and Sant Ramon.

Santa Euldlia-Can Porta, El Guniard§, Parc de les
Aiglies, and Poble Sec.

Bonanova-Tres Torres.

Casec Antine {(Ciutat Vella and Ciutat Nova).

El Poble Nou.

Sant Antoni, Sagrada Famflia, and Fort Pienc.

El Centre and L'Esquerra de¢ 1l'Eixample.
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native concentrate; b) some peripheral neighborhoods where
immigrants concentrate, and ¢) a series of neighborhoods in
between the center and the periphery which have mixed

characteristics.

The neighborhoods where I have lived and.done research
belong to typologies T, Sant Genis, and 4, Vall
d'Hebro-Montbau (more information about those neighborhoods

is given in section 4.2.).

Another aspeect worthy of note is the high percentage
of Andalusian- among the total of non-Catalans in the ecity.
We will return to this point later,

Increase and origin of the population

The biggest increase of the population since 1950 in
Catalonia took place in the decade from 1960 to 1970 (table
1, and the places most affected for it were the
municipalities surronding Barcelona ecity. The index of
'growth of the MAB (the city excluded) during the 1960's was
that of 8.1%. Of course, part of this was due to natural
growth, but the mosat important cause of the inerease of the
population was immigration (see graph 1 for natural énd
migratory growth in Catalonia). Migratory movements were
due basiecally to a) the impoverishment in the rural zones of
Spain; b) the policy of development (el desarrollismo)
implemented by the Spanish government during the 1960's

which favored industrial development in the already
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industrialized zones of the country.(like the Basque Country
and Catalonia), éﬁd ¢) the beginning of the turist flow to
some regions of Spain (the Catalan coast among them) where
hotels, apartament buildings, houses, bars, etc must to be
built to receive the visitors from abroad, creating a new
Job market. '

Table 4

IMMIGRANTS' ORIGIN
(Provinee of Barcelona)

1962-196% 1970
Andalusia 49,2 438.3
Castile and Leon 16,5 14.0
Extremadura 11.0 11.2
Catalonia (w/o0 the
prov. of Barcelona) 6.0 9.6
Aragon 5.1 5.0
Galicia 4.1 3.7
Murcia 4,2 2.8
Valencian Country 2.3 2.8
Base Country and Navarra 0.3 1.3
Asturias 0.5 0.5
Balearic Islands 0.2 0.3
Canarias 0.1 0.3

(Source: Termes 1984: 191)

The origin of the immigrant population is shwon in
table U, where the high percentage of immigrants coming from
Andalusia, the southern region 6? Spain can be observed.
Regarding the 1linguistie variety that they speak, people
coming from Andalusian, Extremadura and Mureia can be
grouped as speakers of the same Southern variety of
Spanish-Castilian (although with internal dialectal
differences}, and they are 62.3% of the total of immigrants

in the province of Barcelona. That explains, as will be
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discussed in next section, that one of the Castilian

varieties more spoken in Barcelona is the Southern variety.

The urban consequence of that sudden growth was the
rapid creation of underequipped, ghetto-like neighborhoods
occupied almost solely by immigrants who would have 1little
contact with the autochthonous population and serious
difficulties for cultural and linguistie integration (an
informant 22 years old, who was born and lived in one of the
industrial municipalities surrounding Barcelona, told me
that he did not remember having heard anyone speak Catalan

until he was 17).

Nevertheless, the political and economic situation
during the late 1960's the 1970's favored people's
participation through unions and leftist political parties
in the struggle for democracy and for the amelioration of
conditions of work and 1life. The incorporation of the
immigrant population (mainly workers) into the anti-Franco
astruggle during this period was decisive for the succes of

union and democratic movementis.

Regarding people;s place of birth in 1981 (see G%able
5), the percentage of people born outside Catalonia for the
MAB (excluding the city) was of 49.3%, and 35.7% for the
municipality of Barcelona. The rate of immigration is lower
in the city because most of the immigrants work in the

industrial sector, and most of the factories are located
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outside the city. Many of the outsiders who 1live in
Bargeleona ¢ity are functionaries of the central
administration, people who came to the city for business, or
to attend the universities. If we take into account second
generation immigrants, these figures would certainiy go up,
and the immigrant children are of crucial importance for the

soclolinguistic explanations that we will make in coming

chapters.

Table 5

PLACE OF BIRTH
S 1981
Barcelona Rest of MARB TOTAL MAB

Place of bdbirth % y Inhabitants 3%
Present
muniecipality of
residence 54,9 356.5 1,453,151 46.9
Rest of Catalonia 9.4 14,2 355,027 11.5
Total Catalonia 64,3 50.7 1,808,178 58.4
Rest of Spain 33.3 47.9 1,227,766 39.6
Abroad 2.4 1.4 60,804 2.0
Total outside
Catalonia 35.7 49.3 1,288,570 41.6
Total 3,096,748

(Source: Corporaci§ Metropolitana de Barcelona, 1984)

The changes that we have been commenting on have
affected in a crucial way the employment structure
(including rates of unemployment} of the MAB (table 6 ) as
well as its age structure (graph 2}. Table 6 shows the high
level of unemployment of the MAB, If we add the percentages
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of the people previously employed and now unemployed to the
youths who still are awaiting their first job, the rate of
unemployment that results is 19.5%, one of the highest of
Spain. That explains why immigration stopped several years
ago, and why some immigrants are already going back to their
places of origin. Given the international crisis, economic
investments which could create new job oportunities are very
low. Taking this into account, and looking at the age
structure of the MAB (graph 2), we can see that most
probably the rate of unemployment will increase in the
coming years given the quantity of youths between the ages
of 5 and 15. If a solution is not found, all the problems
stated above ocould result in an increase in confliet in

Barcelona and its metropolitan area, which today is not yet

very high.
Table 6
EMPLOYMENT STRUCTURE
1981

Total Total Total

active . active active

populat. ¢ populat. % populat.
Active
population 670,912 100. 491,550 100 1,162,462 100
Unemployed
previously
employed 76,035 1.4 76,185 15.5 152,220 13.1
Awaiting )
13t Jjob 32,866 4.9 1,127 8.4 73,993 6.4

Employed 562,011 83.7 374,238 76.1 936,249 80.5

(Source: Corporacid Metropolitana de Barcelona, 1984:10)
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2.5.2, The Linguistic Repertoire of Barcelona.

In the preceding pages I have tried to outline
historical elements, as well as the socio-cultural and
economic components of the curreant situation, in order to
give a complete picture of the complexity of soeial 1life in
Barcelona %today. Now, it is time to take a careful look at
the linguistic situation itself. I shall do that by
desoribing the 1linguistie repértoire of the community that
lives in Barcelona. But first, I will make some theoretiecal

and methodological observations,

The notion of linguistic repertoire was introduced to

account for the fact that most modern communities are either
multidialectal, multilingual or both. So, speakers not
simply speak a single language --they choose among a range
of options within the repertoire. The term “linguistic
repertoire' can apply either to individuals or to
communities. When referring to individuals, by linguistic
repertoire we understand the assemblage of all the
linguistic varieties (languages, dialects, registers) that a
given individual is capable of using, particularly in an
active way, although it is interesting to report also the
passive use (the capacity to understand, but not speak, the
language) in order to have a more c¢omplete picture of
his/her 1linguistic abilities. To account for what happens
in everyday verbal communication it is not enough to make a

simple 1ist with the varieties that a given individual can
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use, but it 1s necessary to give a qualitative description
saying when and why this person would use any one of the
varieties that compose his/her linguistie repertoire (this
implies indicating contexts, themes, situations,
participants, intents, and other factors which condition or

even determine the choice of one variety or another).

Following the same line of thought, we can say that to
know the linguistic repertoire (RL) of a given community is
to know which linguistie varieties its members speak. Thus,
as J.J.Gumperz says (19634), "the totality of 1linguistie
resources (i.e. incldding both invariant forms and
variables) available to members of particulér communities

conform the linguistic repertoire of this community".

Just as with individuals, it is not enough to make a
simple list of varieties, when one begins to draw the LA of
a community, besides describing each variety internally, the
elements for an externél description must also be given,
That is, one must specify who speaks each variety, when and
why, and in which way the speakers themselves evaluate the
different varieties. Hence, one must be able to explain how
the speakers use the different varieties in relation to
social domains, the switching of languange, dialect or

register, and the meanings that these choices convey.

This becomes considerably more complicated if the

community whose LR one wants to deseribe is a large
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community where more than one language is spoken, as it 1is
the case of many big cities in the Western world, and,

particularly, of the city that we are studying: Barcelona.

Traditional studies of dialectology, which analyzed
the historical development of particular dialects, never
regarded the city as a possible universe of study because
cities were in continuous change. Since dialectologists
were interested in finding “pure" varieties, without any
kind of ‘"contamination™, their M"ideal" informant was, as
Chambers and Trudgill (1980) said, a male, old, rural, and
socially non-meobile person. A type of informant that, as
the same authors point out, does not represent the majority
of the Western population who are young, socially mobile

women living in urban settings.

Socioclinguistics has been, the discipline  that has
called attention to the need for studying 1linguistic
variation in a1l its internal and external complexity in
modern urban settings, given that the cities are like
concentrates where all the fundamental problems of the
Western world can be found, and where linguistic diversity
is often used as a key marker of socio=cultural identities

or as a symbol of ideological and political attitudes.

The problem of establishing the LR in a big city has
been only parcially faced; yet, some studies as Labov's

(1972), Gumperz's (1958), Ferguson's and Gumperz's (1960),
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Fishman's (1968) or Gal's (1978, 1979) can be of great

assistance for our purposes,

One of the more dimportant characteristics that
differentiates sociolinguistic studies from dialectological
studies 1is the faect that the gbal is to study the social
meaning, import of variation, not change or variation for
its own sake. The starting point is no longer language
itself with the objective of finding some external limits or
the establishment of 1sogloses, that is, geographical
boundaries. Now, the starting point 1s either a social
problem seen as highly relevant (as in the case of Labov's
studies, which sought to explain educators' findings about
black childrent's failure in school, or Gumperz's studies on
interethnic communication) or a social unit (Fishman's
barrio, Ferguson's and Gumperz's Indian and Norwegian
villages, Gal's Austrian village, or Gumperz's, Erickson's
and Mehan's classrooms) to discover the effect that the use
of the different 1linguistic varieties have on people's

ability to communicate in a given situvation or environment.

The interest and importance of knowing the linguistic
repertoire of plurilingual socleties have already been
demostrated by different scholars, as we just saw.r Gal
{1979) states it in probably the most explicit way:

"In bilingual, unlike monolingual communities,
speakers can choose not only among the languages

available to them but also among styles of each
language. Marked and unmarked choices are
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possible with styles as well as with languages.
This 1s because, contrary to the tacit assumption
of internal linguistic homogeneity that has guided

most studies on billingualism, the 1languages
themselves are often internally heterogeneous and

include styles or dialects demarcated by
covariation rules{...)" (11)

Usual studies of bilingual communities tended to treat
the languages within the bilingual repertoire as internally
homogeneous units. This can be partially understandable
given the fact that description focussed on 1large scale
social processes (demographic studies with percentages of
speakers of one language and another, language distribution
and soclal domains, ete.) or on a soclo-political discourse
about the importance of languages as politiecal or
ideological symbols (e. g. studies on language and
nationalism, language and polities, ete.), I said that this
tendency of only discussing the twe languages was
understandable because it could be said (and not only by
social sclientists and linguists, but also by the speakers

themselves) that the main division 1lies between the two

languages, each of them taken as a whole.

In the spirit of Gal's remarks quoted above, I would
like to make some reflections in order to show that this
argument can be, if not false, at least dangerous, since to
simplifly in this manner the intrinsic complexity and
diversity of the linguistic phenomenon can prevent one from
seeing, and therefore analyzing, socio-cultural phenomena

that c¢an seem subtle but which are, in fact, extremely
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important.

Let us consider for a moment the consequences that to
speak of languages as something internally homogeneous,
without taking into aceount their social and geographical
varieties (which are precisely what the children speak when
they enter the school), c¢an have for the learning of writing
and reading. The danger in this approach is that teachers
may be led to underestimate the difficulties that children
face in switching from informal, home and peer group speech
fo the expository prose they are expected %o learn in school
along with writing. As the studies of Bernstein (1973) and
Labov (1972) show, many of the mistakes that have taken
place at the school under the word "correction® are due to

this reductionism.

Another question that can help us to understand why
the study of ¢the LR of a major city has not yet been
undertaken, are the actual and objective difficulties in
establishing the LR of a complex, demographically very large
eommﬁnity. These are not only material problems such as the
physical delimitation of the universe of study (either the
striet city or the metropolitan area); the necessity of
working in a team {founding, training), ete., but also
theoretical and methodological problems. It is necessary to
decide what method to use to be able to list zll the spoken
varieties while at the same time analyzing the dimensions of

their use, the socio~cultural meanings that they convey, and
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the attitudes and evaluations that they evoke in the
speakers. Let us explore now some of these methodologiecal

problems.

When one thinks of a large and plural community, it
seems that the first thing to do is to establish a sample,
representative of the whole unit, composed of these who will
be the informants or subjects of the study; a second step
would .be, usually, to elaborate a questionnaire adjusted to
the objectives sought. But, how to select a sample that is
both one that be truly representative and manageable? And
what type of questionnaire will assure that the reported

data are reliable?

The point is that the sample selection cannot be
approached, as is usually done in sociological studies, from
a gquantitative perspective only {(for a population numbering
X, we need a sample of Y number of people), selecting people
randomly from the census taking into account variables such
as age, sex, profession, etc. previously established. The
variables proposed for the selection of the sample have to
be carefully chosen to assure that they are not biases of
the researcher; they must represent the basic elements which
integrate and shape the constellations that define the
actual set of values for the people under study. If this
step, or steps, is seriously planned previous to the final
selection of the sample, it will be poésible to see that the

sample needed may not have to be as large as one had thought
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before, given that the gquality can very well counterbalance
quantity. These previous steps are precisely the basz for
the establishment, necessarily provisional, of the LR of
Barcelona presented here, and later we will talk about them

with some more detail.

The selection of the linguistic data also implies some
technical problems. The traditional gquestionnaires used in
dialectology are filled out in the course of interview
situvations which are, by definition, artificial and do
necessarily provides valid information about the 1linguistie
changes that occur in other communicative situations either
more or less formal than interviews. The presence of an
interviewer, most of the times a stranger to the
interviewee, the relationship ereated on the pasis of a
question-anawer exchange no doubt affects the way in which
people speak, precisely in the sense that the interviewee
selects among his or her linguistiec repertoire the variety
c¢loser to the standard (which many times 1is the variety

spoken by the interviewer),

Thus, other methods and techniques must be used. More
and more, social and linguistic researchers tend to create
situations which permit them to collect "naturalistie™ data;
that is, situations with a minimum of elements that could
distort the informants' natural way of speaking. It is
important that whoever collects the data be a person

familiar to the informant, and to tape long conversations
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among the informant and other people in different
communicative situations in which the toples are sometimes
mundane or subjective, to favor natural and affective
expressions. This kind of data can be compared later on
with data collected through nmore formal interviews or even
with cother reported data to discover what the informants say
they think about the different varieties spoken in their
community, and the differences between how they say they
speak and how they really speak in informal conversations.
To ecarry out research using these techniques the researcher
has to be what in anthropology is known as a participant

observer.

In fact, to establish the LR of a2 1large and complex
community it is necessary to use a multidimensional approach
to combine qualitative and quantitative methods and

techniques in order to correct and validate the results.

In the fecllowing pages I will present, first, a basiec,
comparative description of Catalan and Castilian, using for
comparison the standard varieties of both languages; second,
I will present the varieties of each language that are

spoken today in Barcelona (Tuson 1985),

The two languages: Catalan and Castilian.

Both Catalan and Castilian are Romance languages born
from Latin as a result of the expansion of the Roman Empire.

Originally, Castilian was the Latin dialect spoken in the
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north-central region of the Iberian Peninsula. During the
Middle Ages the people from this region undertook the
reconquest of the southern regions which were under arab
rules. Along with their political dominance, the use of
their linguistic variety also expanded. There is literature
written in Castilian since the 11th century, and since then
Castilian has been considered a language separate from

Latin.

Catalan was originally the Latin dialect spoken in the
northeastern region of the Iberian Peninsula. Like
Castilian, it is considered to have been a separatée language
from Latin since the 11th century (Woolard 1983 presents a

very good comparison of the two languages).

At the phonemic level the +twe languages differ in
their vocalic as well as in their consonanti¢ systems.
Regarding the vocalic systems, the Castilian language has
three degrees of openness, and the same vocalic phonemes
appear both in stressed and in unstressed positions. The
Catalan language has four degrees of openness and two
different subsystems depending on the position (stressed or

unstressed} in which the vocalic phoneme appears.

Regarding the consonants, the main difference rests in
several phonemes which the two 1languages do not have in
common. In Catalan /8/ and /x/ do not exist, whereas there

do exist /z/, {5/, /5/ and /d;/, which do not exist in
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Castilian. Moreover, although for many scholars the /1/ and
the /ts/ are the same for both languages, we have to say
that they present Iimportant differences that are very
noticeable in speech. In Catalan, the /ts/ is more clearly
africate than in Castilian where it almost sounds like a
simple stop: the /1/ 1is clearly alveolar in Castillian
whereas in Catalan is either palatal (or at least
palato-alveolar) or velar {occurring at the end of the

syllable).

The structure of vowel combination also presents
important differences in the two languages. While Castilian
exhibits a strong tendency to diphthongization, Catalan does
not. At the consonantic level, in Catalan it is possible to
find up to three consonants together in the same syllable
(temps ‘“time' or “whether'), something that never occurs in
Castilian. Castilian has a tendency to delete consonants at
the end of the word, between vowels, or in the so-called
woylte” (from Latin) groups (-gn-> -n-, -kt-> -t-, ps-> s-,
-bg=> =g~, etc.), whereas Catalan is a much more
fconsonantie" language (specially the southern variety). In
general, consonant distribution 4is also different (e.g.
Catalan has words ending in /A/ or /p/, and Castilian does
not). This has important consequences for being a source of
phonetic interferences when Catalan speakers speak

Castilian, as we will see later.

At the morphosyntactic level there are also important
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differences. Here we will only present some of the more
salient. The Catalan pronoun system has two forﬁs that do
not have equivalents in Castilian: these are the so-called
'week' (feble) pronouns en and hi, used in the same way as
the French en and y. Demonstrative pronouns and locative
adverbs have only two terms in the Catalan varilety spoken in
Barcelona (aguest, “this'/aquell, “that'; aguf, “here'/alld,
“there') where Castilian presents three (este, esge, aquel;
gggg, ahi, alli/a). - Catalan presents the use of the
partitive de (similar to¢ the French partitive), and
Castilian does not. VNegation in Catalan, like in French,
can be expressed by no ... pas, a possibility that does not
exist in Castilian. The word order is slightly more fixed
in Catalan; this 1is clearest for the adjective position:
after the ncun In Catalan, either before or after- (although

Wwith some constraints) in Castilian.

There are also many differences in semantic structure;
these differences cah also bcome scurces of interferenze and
ean produce misunderstandings. One of the clearest examples

is that of the Catalan verbs anar and venir in relation with

the Castilian ir and venir. Catalan anar means ‘to go from
the place where the first grammatical person is to the place
where neither the first nor the second grammatical persons
are'; Catalan venir means 'either to go from the place where
the first grammatical person is to the place where the

second grammatical person is or to come from the place where
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the third or second grammatical persons are where the first
is?t. In contrast, Castilian ir means *to go from the place
where the speaker is to another place!, and venir means 'to
come from any place to the place where the first grammatical
person 1is’'. Usually Catalan speakers speaking Castilian
would use venir covering the Catalan semantic fleld, and
this can bring about some misunderstandings if they do not
use other locatives to determine which places they are

describing.

Catalan and Castilian Varieties spoken in Barcelona.

To estabiish which are the linguistic varieties spoken

in Barcelona I used three sources.

1) First, of course, I consulted the existing
literature on this topie. Although the studies are partial
and, in many cases, they can hardly be applied to the
current situation of Barcelona, they provide some useful
elements. I am refering to Veny's studies on Catalan
dialectology (Veny 198% a, b); Zamora Vicentets (1970) and
Lapesa's (1942) studies on Castilian dialectology; Badia i
Margarit's on the language of Barcelonans (1969) and on the

Castilian spoken in Catalonia (1981), among others.

2} A second source comes from my teaching experience
at the School of Education of the Universitat Autoncoma of
Barcelona. This experience has brought to me tvwo kinds of

data. First, I have been able to observe the linguistic
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varieties spoken by my students, both Catalan and Castilian
(most of the Castilian speakers are today children of
immigrants). On the other hand, I listened to around two
hundred tapes (a part of a term assignment on dialectology)
recording different varieties of the Castilianrlanguage
spoken in Barcelona and its industrial belt, At my
suggestion, most of the time the students recorded people
they know well (neighbors, relatives) and asked  them to
speak about their youth or childhood, or to explain a
typical dish from their region of origin, ete. The
recording materials are, thus, narratives with some parts of
dialogue, made in a quiet and relaxed atmospﬁere which
favoers natural speech (éven if the presence of the

tape-recorder could have a small efect at the beginning).

3) Finally, I carried out a seﬁies of interviews with
several people (some of them were dedicated to the study of
language, and others were not; some of them were Catalan
speakers, and others were Castilian speakers) ‘with the
purpose of discovering which are the basie eriteria, the
emic categories, that speakers use to classify the
linguistic varieties spoken in Barcelona. These interviews,
approximately one half hour, consisted of slightly formal
conversations on the topic of the ways in which ﬁeople speak
in Barcelona. This topig, as any other regarding
soclolinguistie themes, is a part of what peohle can talk

about in more or less casual conversations, and I. have to



96

say that none of my informants seemed surprised when I asked
them about the "different ways"" (the initial question was
openly asked) of speaking Catalan and Castilian in
Barcelona. An interesting question is that all the
informants included within the concept of ‘Barcelona' the
municipalities of its industrial belt, since all of them
would explicitly name them at some point during the
interview. Thus, they were talking about the Metropolitan

Area of Barcelona.

The first criterion used to speak about the varieties
of each language (Catalan as well as Castilian) is the
speakers's first language. Thus, the first division in the
case of Catalan language would be: the Catalan spoken by
the Catalan speakers and the Catalan spoken by the

non-Catalan speakers (see table 7).

Taking first intc account the Catalan spoken by
Catalan speakers, the clearest criterion used to distinguish
among varieties 1is that of neighborhood (or place of
residence), which is related to social class (Bonal and
Costa 1978). My informants distinguished between a more
popular Catalan spoken in aneient neighborhoods where the
majority of the population is from a Catalan origin and from
a middle-lower class (Sants, Barceloneta, Gracia, La Ribera,
ete.), and a Catalan spoken in more modern neighborhoods,
occupied by the Catalan upper bourgeoisie (Bonanova,

Pedralbes, ete.); this latter variety is called by some
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Table 7

THE LINGUSTTIC REPERTOTRE OF BARCELONA

Non-Catalan speakers (2 "xarnego")
"Dopular" (3 "xava")
Neighborhood
CATALAN < tapijat" (snob)
Catalan speakers {old people {= "barceloni")
Age Catalan in school
youths {Castilian in school
. . "oulte” (Mpurista', "de la cebaM)

{ Non-Castilian speakers
Andalusian
. Textremeno"
Place of origin "marciano”
"aragones”
from Galicla
0ld people (1st generation imm.)
Castilian speakersq Awe "
CASTTLIAN 4 N youths (2nd generation imm.)

"Sgardard” ("culte®, "del B.O.E.™)
.
"Castilianized Catalans"
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people apijat, meaning “snob', The variety called popular
goes from what dialectologists call Barceloni or
Barcelonina, a speech placed within the variety knouwn as

Central Catalan, to what people call xava, a popular speech

with interferences from the Castilian spoken by the
immigrants who came from the Southern parts of Spain. The
most salient 1linguistie traits of this variety are, at the
phonetic level, the co-variation in vowel oppeness batween
e/t and between o/a;' the voiced palatal africate [da}
becomes voiceless [ts], and the fricative {z] tends to
become africate [ts]. At the syntactic and lexical levels

the ocecurrance of Castilian structures and words is typical.

Regarding the variety that we called apijat (snob) the
more evident phonetie trailts are the absence of the neutral
{®] which is pronounced either [e] or [al, following the
Castilian system; the absence of velarization in the
articulation of the lateral voiced which 1is always
pronounced like the Castilian [1]. The Castilian variety
which interferes with this Catalan variety is the Northern
variety which is spoken in Catalonia basically by central
government functionaries, businessmen, and other

middle-upper c¢lass people.

It is important to say that the speakers of each one
of these varieties have a negative attitude towards the
speakers of the others (manifested many times through the

ridiculization of the other's way of speaking); Generally
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speaking, however, the barceloni is socially more positively

evaluated, especially when it is used without Castilianisms.

Another c¢lassificatory criterion used was age,
narrowly related to 1)schooling in one language or the
other; 2)to the consumption of mass media (especially
television which began broadcasting 1n Spain during the
1950's and widely spread out during the 1960's), and 3) the
the kind and intensity of the relationships that Catalan
people have established with the immigrant population.

According to that eriterion, there are: a) old people
who were taught in Catalan and whose personal relationships
where mostly with other Catalans; 2) people who went to
sehdol during the Francoist period, and were taught in
Castilian, as was 'the case with almost two genefatiohs of
people who have experienced the big waves of immigbation and
the spreading out of the media in Castilian, and ¢) a part
of the youngest generation, who are being taught in Catalan
and have the possibility of 1listening to the radio and
watching television in Catalan. The first group would
partially coincide with the speakers of Barceloni; the
components of the second group speak a highly castilianized
variety (either ‘'popular! or ‘apijat'), and the components
of the third group speak what we could call a new Catalan or
the Catalan of the future, somechow different. from the
varieties described until now, given the different

¢ircumstances under which they are learning the language.
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Another variety that almost all the interviewees
mentioned was the one used by people who speak a Meculte",
npurist® (these were the informants' words) or "de la ceba"
{(this is a folk expression, literally translated as "of the
cnion®, meaning very traditionally Catalan) Catalan. This
variety is basically spoken by middle and lower middle class
professional people concerned about the "correct"™ use of
their language, who try to avoid any kind of Castilianism ,
be it phonetic, morphosyntactiec or lexical.

The Catalan spoken by those who have Castilian as a
mother tongue 1s a Catalan marked by varying degrees of
interference depending on: a) the speaker's place of
origin; b) the speaker's social networks, .and ¢) the
speaker’s attitudes towards Catalonia and: the Catalan
language. It is important to remember that only some of the
non-Catalan speakers are bilingual, and the number goes down
if one talks about active bllingual). The more general
traits of the Catalan spoken by non-Catalan speakers are:
the neutralization of the phoneamic opposition between s/z,
using only the voiceless /s/; the absence of the neutral
vowel [?]; the non-velarization of [#1, and the
simplification or elision of consonantic groups or of some
consonants, 1like [A] in word end position, fellowing the
phonemic rules of Castilian, Morphosystactic interferences
of the prepositional system, adjective position (the

adjective in Catalan is almost always situated after the
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noun, while in Castilian in can be either before or after),
and, of course, many other cases of interferences at the
syntactic as well as at the lexical level. Sometimes this
variety is called xarnego, an adjective that originally
designated the children of mixed couples (one spouse
Catalan, the other non-Catalan), and has pejorative

connotations.

Regarding Castilian varieties, the first division is,
as was the case for Catalan, between those who speak
Castilian as their mother tongue, the Castilian speakers,
and those who have Castilian as a second language, the
non-Castilian speakers; this second group coineides with the
Catalan speakers, since_‘all of them are aetive bilingual,
given the history of the country, and a small group formed

by Galician speakers.

The clearest eriterion used to talk about the
varieties spoken by Castilian speakers has to do with the
immigrants' region of origin, which more or léss coincides
with the traditionally established Castilian dialects spken
in Spain: Andalusian, Extremeno, Murciano, Aragones, etec.
Here, however, we would have to add the variéty spoken by
Galician people ~- a variety which has its own interferences
from Galician language. These varieties are spoken by the
immigrant population, wunderstanding by that the 1low or

-unskilled workers arrived to Catalonia looking for a job and

for bettering their lives. The variety recognized by all my
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informants as the most spoken in Catalonia is Andalusian; in
fact the biggest part of the immigrant population comes from
that region. All these varieties are more or less
maintained as they were before migration depending on a) the
year of arrival to Catalonia; b) the place of residence, and
c) the social networks that the speakers established in

Catalonia.

The Andalusian variety presents some traits that make
it sound quite different from standard Castilian., Since it
is the Castilian variety most used in Catalonia among
Castilian speakers, it merits some discussion. The
Andalusian vowel system has five degrees of openess, and the
oppositions open/closed for i, u, g, o, and middle/velarized
for a are used as a number mark (singular-closed/
plural-open) instead of the standar opposition
singular-8/plural=-s. Thus instead libro/libros
(book/books), Andalusian presents  libro/libro. These
oppositions serve also to distinguish person in verdb forms:
third singular-closed/second singular-open; the standard [td
b&s/€1 bé] (you see/he sees) becomes [t bE/el bel. In both
cases the vowel openess replaces the -s deletion, changing,

thereby, the morphemic system for both nouns and verbs.

Other salient traits are: 1) the aspiration of what
was the Latin initial [f] e.g. fame>hambre (hunger), of the
implosive -8, e.g. [&hte] (this) and of the velar fricative

{x], e.g. [muhér] {woman); 2) Ceceo or seseo, that 1is,
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either [s] or [8] dissapear and the other occupies all
positions; 3) Yefsmo, that is, there is no [A] and its place
is occupied by [J] (or [41); 4) deletion of consonants (-s,

~d, =r, ...) 1in end word position as well as within a word.

This variety is widely spread in Southern Spain, and
it has been one of the most important components in the
formation of American Spanish, which has strong similarities

to it (seseon, yefsmo, consonant deletion, ete,). But, in

spilte of its wide use, it has been highly undervalued by
Northern Spaniards, and even by the "Real Academia Espanocla
de la Lengua®™, either explicitly, describing it as a
"degenerated” Castilian (or Spanish}, or implicitly, talking
of it as "funny" or "colorful", These are stereotypes which
are in the minds of many people, Andalusian included, who

think that this variety is "inecorrect", "not serious".

Another group of varietles would be composed by what

people call "standard", "culte", or "de Boletfn Oficial del

Estado" (this is the name of the central government oficial
publication written with a clearly bureaucratic style),
spoken by most of the central government functionaries, by
some professionals from other Spanish regions, and used in
the communication media; this is also the variety that is

intended by the authorities to be taught at school.

The other criterion used has to do with speakers' age;

this criterion is related to the place of birth. Given that
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a majority of Castillian speaking youngsters are born in
Barcelona, they are the immigrants' children {or second
generation immigrants). Although they can keep some of the
traits of the variety spoken by thelr parents, this depends
very much on the school they attend, the neighborhood where
they live, and their social networks which, often, go far
beyond their family's. This is the variety spoken by my
Castilian speaking students in its most standarized version.
It has some Catalan interferences (basically lexical), it is
poor at the colloquial level, given they move away from the
familiar speech and, at the =same time, they do not
incorporate the more colleoquial levels of the territorial
language: Catalan (many of them do not learn Catalan at

all).

The Castilian spoken by a group of the Catalan upper
bourgecisie deserves special mention. Its speakers adopted
this language during Franco's regime because of ideologieal
and political reasons, given their afinities with the
Francoist regime (or because they were frightened). It is
basically the northern variety of Spanish spoken with

greater or fewer Catalan interferences.

2.5. Catalan Sociclinguisties

Sociolinguistic research in Catalonia since the 1960's
has been very fruitful. The importance of the studies has

been pointed out by Vallverdd (1980), a sociolinguist
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himself. After giving the figure of 400 as the number of
titles published in Catalonia between 1960 and 1978 having
to do with sociolinguistic topies, he says:

I do not believe there are many countries with the
demographic dimensions of ours which can exhibit

such a 1long 1list of works ranging from more or
less rigorous research to the usually brief

popularized works, on through historic,
psychological, demographic, and other works which
have addressed some of the sociocultural topiecs of
